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"[L]'impresa sociale viene a caratterizzarsi [...] per la 
sua natura 'distributiva', cioè perché distribuisce 

volontariamente e sistematicamente parte del valore 
prodotto a soggetti che altrimenti non potrebbero 

soddisfare i propri bisogni. L'impresa sociale, pur 
rimanendo privata, assume così una funzione che la 

teoria economica tradizionale attribuisce 
esclusivamente allo Stato, ma con il vantaggio di 

essere in grado di cogliere con maggior tempestività i 
bisogni nuovi o di gruppi, anche piccoli, di cittadini" 

Carlo Borzaga 

Dizionario di economia civile” curato da Luigino Bruni e Stefano Zamagni 
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1.1 Project Summary 
Social entrepreneurship represents a dynamic and innovative approach 
to addressing social and environmental challenges by applying business 
strategies that prioritize the creation of social value over financial 
profit. As Borzaga and Defourny (2001) highlight, "Social enterprises 
aim to achieve social objectives through economic activities, thereby 
generating social value and addressing needs that neither the market 
nor the state can fully satisfy." This approach is increasingly recognized 
as a powerful tool for social inclusion, offering marginalized 
communities opportunities for meaningful participation in the 
economy. 

 

Learning Centers for Social Entrepreneurs in the Digital Era - DIGI-
LANCE4SE is a strategic project that aligns with the European Union's 
digital strategy, which focuses on leveraging digital transformation to 
benefit people and businesses, while simultaneously contributing to 
the EU's sustainable economic development goals by 2050 (European 
Commission, 2020). The six project partners share the strong belief that 
digital solutions can play a crucial role in driving economic 
development within the context of social innovation, offering 
numerous benefits, including opening up new opportunities for 
businesses and social enterprises (Borzaga & Defourny, 2001), 
encouraging the development of reliable and inclusive technologies, 
fostering an open, democratic, and participatory society (Mulgan, 
2019), and enabling a vibrant, resilient, and sustainable economy. 

The primary general goal of the DIGI-LANCE4SE project is to 
disseminate knowledge and best practices on social enterprise as a 
viable solution to some of the challenges facing today's economy and 
production systems. As Borzaga and Depedri (2015) state, "Social 
enterprises provide innovative responses to complex social needs, 
acting as a crucial mechanism for creating social value and addressing 
the limitations of traditional economic models." By promoting these 
practices, the project seeks to empower communities and enhance the 
role of social enterprises as key drivers of sustainable development. 

To achieve these goals, the project has set specific objectives focused 
on the development of a standardized curriculum on social 
entrepreneurship, along with comprehensive training and mentoring 
programs. These initiatives are intended to provide adult learners with 
access to high-quality and innovative non-formal learning 
opportunities, based on digital and practical solutions that enhance 
skills in entrepreneurship and social innovation. The ultimate aim is to 
equip learners with practical, hands-on experience in managing a 
sustainable business in the digital era.  

"Social enterprises aim to 
achieve social objectives 

through economic activities, 
thereby generating social value 

and addressing needs that 
neither the market nor the 

state can fully satisfy." 
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As part of the project’s outcomes, three key products and results (PR) are 
delivered. 

First (PR1), this Innovation Book serves as a methodological guide, 
providing a practical framework for implementing educational approaches 
in social entrepreneurship, with an analysis of best practices across Europe 
and the definition of educator and adult learner profiles. 

Second (PR2), the Training Modules are developed to have a program 
about social entrepreneuship that cater to the specific needs of target 
groups (including vulnerable groups) in the six partner countries, with a 
strong emphasis on digital and entrepreneurial skills. 

Third (PR3), the DIGI LANCE platform of collaboration is developed, 
including an E-Learning course and guidelines for mentors. This platform 
creates a virtual learning and collaborative environment for mentors and 
social entrepreneurs, facilitating the use of common interactive and video 
resources. 

 

To ensure the practical application of these resources, the project also 
includes a series of training activities (C) designed to equip educators and 
learners with the necessary skills and knowledge. These activities include a 
Transnational Training Activity (C1) for educators and mentors, focusing on 
innovative teaching methodologies and based on an analysis of learner 
needs. Local training events are then held in each partner country to test 
and adapt the developed training modules. Additionally, a Mobility 
Program (C2-C3-C4) is implemented to support adult learners in applying 
the skills they acquire, with a particular focus on vulnerable groups. 

 

The success of DIGI-LANCE4SE relies on the expertise and collaboration of 
its six key partners, each bringing a unique set of strengths and specialized 
knowledge to the project: 

OSTFALIA Hochschule für Angewandte Wissenschaften (Germany). A 
leading university of applied sciences, OSTFALIA focuses on bridging the gap 
between academic research and practical application, particularly in the 
fields of business, engineering, and social sciences. The institution is deeply 
committed to fostering social entrepreneurship through its 
Entrepreneurship Hub, which provides resources, mentorship, and 
networking opportunities for aspiring social entrepreneurs. 

Asociatia Consultantilor in Dezvoltare Comunitara - ACDC (Romania). ACDC is a professional association 
dedicated to enhancing community development and social inclusion, particularly in underserved rural areas. 
The organization has extensive experience in capacity building, advocacy, and implementing projects that 
support vulnerable groups, including women, youth, and ethnic minorities. ACDC’s work emphasizes the 
importance of local empowerment and sustainable development. 

 

Figure 1- Logical flow of project content 
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DUEMILAUNO AGENZIA SOCIALE (Italy). As a well-established social cooperative with over three decades of 
experience, DmlAS specializes in providing socio-educational and rehabilitative services to marginalized 
populations. The cooperative is known for its innovative approaches to social inclusion and its active 
participation in numerous national and European projects aimed at enhancing the quality of life for 
vulnerable individuals. 

GIFTED IRELAND (Ireland). GI is an organization dedicated to providing innovative educational solutions, 
particularly in the areas of digital learning and entrepreneurship. The organization’s programs are designed 
to break down barriers to education and promote a learner-centered approach that fosters creativity, critical 
thinking, and problem-solving skills. GI is also a strong advocate for inclusive education, ensuring that learning 
opportunities are accessible to all. 

UPI - ljudska univerza Žalec (Slovenia). UPI - ljudska univerza Žalec is an adult education institution that 
offers a wide range of formal and non-formal education programs. The institution has a strong focus on social 
inclusion, particularly in integrating migrants and supporting lifelong learning. UPI’s commitment to 
sustainable development is reflected in its various projects that address environmental education, social 
entrepreneurship, and community development. 

KOISPE DIADROMES (Greece). KD is a social cooperative originating from the psychiatric sector, which has 
expanded its mission to combat social stigma and provide sustainable employment opportunities for 
vulnerable populations. The cooperative is recognized for its innovative approaches to social enterprise and 
its active involvement in European initiatives that promote mental health, social inclusion, and economic 
empowerment. 

 

By leveraging the unique strengths of each partner and fostering close collaboration, DIGI-LANCE4SE aims to 
make a significant impact on the field of social entrepreneurship across Europe, providing valuable resources 
and training opportunities that empower individuals to drive social change within their communities. 

 

In the following chapters, the first result of the project – The Innovation Book – will be introduced and 
developed. 
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1.2 The Innovation Book (PR1) 
 

The DIGILANCE4SE Innovation Book can be used both as a methodological 
tool and a practical guide for organizations focused on promoting and 
developing social entrepreneurship. It outlines the project's overall 
methodological approach, supporting project partners in implementing all 
activities in a coherent and coordinated manner. Additionally, it serves as 
a valuable resource for organizations, teachers, and industry experts 
interested in developing skills in social entrepreneurship. 

Starting a new “business” inevitably involves risks and is not an option for 
most people, simply because the specific knowledge and skills required are 
not part of traditional school curricula. This task becomes even more 
complex when the goal is to create inclusive social enterprises, especially 
if the target group includes vulnerable people, such as migrants, people 
with disabilities, individuals with low education levels, neurodivergent 
individuals, and those at risk of poverty. 

This lack of knowledge and skills is particularly relevant in the context of 
social entrepreneurship, where there is not only a lack of experience in 
specific sectoral skills, but also a significant shortage of managerial, 
organizational, and methodological skills that are essential for successfully 
starting and sustaining a social enterprise over time. As Gümüsay and 
Bohné (2018) highlight, "Social enterprises frequently face a lack of basic 
management skills, particularly in the areas of financial management and 
strategic planning, which can hinder their development and long-term 
sustainability." Doherty, Haugh, and Lyon (2014) further confirm this view, 
stating that "Social enterprises often struggle with a lack of managerial 
skills among their founders and staff, which can hinder their ability to grow 
and sustain their operations." 

In this context, there is a clear need to facilitate access to adequate 
teaching materials, educators, and support centers that can equip adult 
learners with entrepreneurial skills. These tools should stimulate 
creativity, encourage initiatives, and build self-confidence to start new 
businesses that respond to the needs of local communities while also 
providing solutions for sustainable development and social inclusion.  

The Innovation Book aims to offer practical and methodological support 
to fill these gaps, serving as an internal project guide for partners and an 
external tool for the connection and dissemination of the produced 
educational content. Its structure and content can be easily used by other 
entities and trainers to disseminate the knowledge and best practices 
developed in the field of social enterprise, or even just as a methodological 
example of an approach to creating and sharing knowledge through a 
partnership of people or entities inspired by the community of practice 
for the creation and production of organized, participatory, and quality 

A multidimensional and inclusive 
approach is at the heart of the 
project's methodology, whose 

mission is to close the educational 
gap, improve training pathways, 

strengthen personal development, 
enhance autonomy and self-esteem, 

and promote more active 
participation in the digital society. 
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knowledge, based on the principles of continuous learning and 
individual awareness development (Wenger 1998). 

The Innovation Book is conceived as a dynamic tool, whose 
methodology is based on the levels of micro, meso, and macro 
analysis-action (Kolhoff, 2020 - 2022 - 2024). This approach 
ensures that the project addresses the full spectrum of factors 
influencing the development of knowledge and training 
necessary for the organization of potential social enterprises. At 
the micro level, described in chapter 2, the book focuses on 
internal interactions between organizations and the dynamics 
between the involved partners, starting with comparative 
research and the exchange of theoretical and practical 
knowledge on social entrepreneurship. This phase includes 
analyzing best practices at the European level (Germany, Greece, 
Ireland, Italy, Romania, Slovenia) and examining the relevant 
legal frameworks, challenges, and incentives for each country. 
Through research and information exchange to create a 
"common vocabulary" and shared understanding, partners can 
strengthen and systematize their internal know-how and 
collaborate effectively in the project's subsequent phases. This 
shared knowledge base is essential for building a cohesive 
approach to social entrepreneurship, adapted to the specific 
needs of each partner country. This initial phase of analyzing the 
specific contexts of social enterprise has shown significant 
differences in regulatory, cultural, and operational terms, 
requiring a flexible and tailored approach for the next steps, 
based on the specific needs for developing skills particularly 
relevant to vulnerable or socially excluded groups. At the meso 
level, described in chapters 3 and 4, the focus is on developing 
training programs for educators and mentors (PR2), as well as on 
the actual implementation of the training itself. During this 
phase, based on the best practices report, partners will define 
the profiles of mentors and adult learners corresponding to the 
most relevant sectors of the social economy. Subsequently, the 
key competencies that learners need to acquire by the end of the 
training will be determined. These personalized training 
modules, developed in response to specific needs, will be 
implemented and tested through a dual pilot initiative: first 
among the trainers themselves (C1) and then in each partner 

country, ensuring that the content is appropriate to local contexts and effectively meets learners' needs. At 
the macro level, in chapters 5, the book describes how the project intends to expand and strengthen its 
impact by transforming the training modules into both transnational practical experiences (C2-C3-C4) and 
easily accessible digital resources for potential trainers (PR3). This process facilitates the broad dissemination 
of the project results, allowing a wide range of learners to access the training materials through real practical 
experiences and digital tools. By leveraging these tools, the project ensures that the knowledge and best 
practices developed in the previous phases are accessible to a wider audience, maximizing the project's reach 
and sustainability. 

Figure 2: Logical scheme of the approach 
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Micro: the focus on internal 
interactions and knowledge 
exchange among partners is 
fundamental for creating a common 
base of understanding. 

Meso: the development of training 
programs and their implementation 
represents the operational core of 
the project. 

Macro: the expansion of impact 
through transnational experiences 
and digital resources reflects the 
European ambition of the project. 
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Another methodological element for managing and sharing process activities was to assign two responsible 
partners for each activity. These partners were tasked with structuring and organizing the work in terms of 
timelines, task allocation, analysis, and production of results, ensuring a better and fair distribution of work 
while leveraging the strengths and specific know-how of each partner organization. In summary, the 
following activities will be described in the upcoming chapters: 

► Conduct an analysis of best practices in social enterprises at the EU level, with particular attention to the 
specific needs of each country. 

► Conduct an analysis of the legal framework of social enterprises in partner countries, identifying 
challenges and fiscal incentives where appropriate, to create a common vocabulary. 

► Identify specific target groups among the vulnerable adult population. 
► Analyze the needs of target groups in terms of required skills and competencies. 
► Identify the profile of educators/mentors. 
► Define the selection criteria for participants and identify the profiles of trainees/adults, key skills, and 

necessary abilities. 
► Determine the key competencies to be acquired after completing the training. 
► Develop a methodological training approach based on sector needs and the analysis of entrepreneurial 

skills. 
► Establish criteria for the evaluation and certification of skills and competencies. 
► Design curricula and pilot them in the territories. 
► Develop digital tools and e-learning programs. 
 
 

In conclusion, the DIGILANCE4SE Innovation Book is more than 
just a guideline; it is a comprehensive and dynamic tool that 
supports the dissemination of knowledge and best practices in 
social entrepreneurship. By moving from micro-level interactions 
to macro-level dissemination, the project successfully equips a 
broad audience with the skills needed to create sustainable social 
enterprises that contribute to the well-being of their 
communities. A multidimensional and inclusive approach is at the 
heart of the project's methodology, whose mission is to close the 
educational gap, improve training pathways, strengthen personal 
development, enhance autonomy and self-esteem, and promote 
more active participation in the digital society. 

Particular attention is therefore given to social inclusion and the 
development of new skills aimed at increasing opportunities to 
start social enterprises for participants in the pilot training 
programs. Up to 60% of adult learners facing vulnerability will 
participate in the project's activities, with particular emphasis on 
pilot training. Full participation in the project is ensured by 

assigning qualified mentors and educators to provide support in specific and related activities, thus ensuring 
the success and sustainability of the social enterprises created through this initiative. 

  

After the initial phases of project 
development, it was decided to 
make the Innovation Book a dynamic 
tool, updated at each stage to reflect 
emerging experiences and changes, 
emphasizing continuous learning 
and critical reflexivity (Schön, 1983). 
This iterative approach allows for 
real-time responses to challenges 
and necessary adjustments, 
transforming the book into an active 
methodological guide and a 
repository of shared knowledge. 
Thus, the Innovation Book also 
becomes a source of inspiration and 
a replicable model for other social 
enterprise development projects. 
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2. Social Enterprise in Europe 

An Overview and Best Practices 

The first step, aimed at creating a common practical/theoretical know-
how among the partners, was identified as the need to build a common 
language and a shared understanding of the terminology used. From the 
beginning, it was evident that social enterprises are deeply rooted in 
specific national contexts, shaped by historical, cultural, and legal factors 
that vary between countries, leading to significant differences in the 
definitions and practices within the field of Social Economy (Dacin and 
Tracey, 2011). Each European country has developed different 
organizational forms (social cooperatives, WISES, associations, 
foundations, etc.), legal frameworks, financial conditions, and public-
private relationships, reflecting the diversity of social, economic, and 
political environments in which they operate. 

To better address these differences, two comparative studies on the state 
of the art of social economy, social enterprise, and social 
entrepreneurship in European countries were selected through a 
literature review and then shared with all partners: 

► primarily used as theoretical references, the "Linz Appeal," updated 
every two years by our associated partner Social Firms Europe CEFEC 
(https://socialfirmseurope.eu/social-firms/research/); 

► and the comparative synthesis report “Social enterprises and their 
ecosystems in Europe”, provides an overview of the social enterprise 
landscape in Europe based on available information as of January 
2020.This publication is an outcome of an assignment financed entirely by 
the European Union Programme for Employment and Social Innovation 
"EaSI" (2014-2020). 

The consortium identified, through expert discussions held during online 
and in-person meetings, the term "Social Enterprise" as the most suitable 
to encompass and summarize the specific realities of the six partner 
countries, integrating differences and similarities, and valuing the 
experiences and peculiarities that constitute our identities, theoretical 
foundations, and concrete practices. Moreover, in the context of the 
DIGILANCE project, the concept of Social Enterprise proved to be more 
practical and tangible compared to the broader concept of "Social 
Economy," which is used in many official European Commission 
documents but in multiple contexts, not all relevant to our project. It was 
also important to distinguish social enterprise from other traditional 
forms of business and those enterprises that, while profit-oriented, make 
socially beneficial and/or philanthropic investments.  

"… social enterprises are deeply 
rooted in specific national contexts, 

shaped by historical, cultural, and 
legal factors that vary between 
countries, leading to significant 

differences in the definitions and 
practices within the field of Social 

Economy" 

https://socialfirmseurope.eu/social-firms/research/
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An initial literature review and discussion led the partnership to adopt an open and flexible definition of 
Social Enterprise, which goes beyond specific legal and financial forms and is independent of national 
orientations (Borzaga, Fazzi, 2011).This definition encompasses all the characteristics and variables capable 
of outlining a mode of community social, economic, and production action that is precise and structured. 

 “The most comprehensive definition of a social enterprise, capable of accounting for the most recent 
developments, is that developed in the late 1990s by the EMES network (Borzaga, Defourny, 2001; Defourny, 
Nyssens, 2008). It is shared by most scholars, and it has inspired the legislators who have dealt with this new 
entrepreneurial form. The definition is structured along two dimensions: the economic-entrepreneurial and 
the social. The former requires the presence of four criteria: (I) the production of goods and/or services in a 
continuous and professional manner; (II) a high degree of autonomy both in establishment and management; 
(III) the assumption by founders and owners of a significant level of economic risk; (IV) the presence, alongside 
volunteers or users, of a certain number of paid workers. The social dimension, on the other hand, requires 
the following characteristics: (I) having the explicit objective of producing benefits for the community as a 
whole or for disadvantaged groups; (II) being a collective initiative, i.e., promoted not by a single entrepreneur 
but by a group of citizens; (III) having governance entrusted exclusively or predominantly to stakeholders 
other than the capital owners; (IV) ensuring broad participation in decision-making processes, involving all or 
almost all groups interested in the activity; (V) providing for non-distribution of profits, or at most limited 
distribution, thus assigning them to a fund that is indivisible among owners, both during the life of the 
enterprise and in the event of its dissolution.” 

After a careful analysis of the 
literature and a sharing of 
perspectives, the project moved 
on to a practical study phase, the 
results of which represent the 
guidelines on which partners have 
implemented the teaching 
methodology for new "Social 
Entrepreneurs." The cognitive 
process that led the consortium 
to define and analyze the specific 
sector of Social Enterprise in each 
of the partner countries consisted 
of two main phases, alternating 
theoretical study moments with 
practical discussions: 

1. An analysis of two best 
practices of Social Enterprises 
in each partner country.  

2. An analysis of the legal 
framework for social 
enterprises in the partner 
countries (identifying 
challenges and fiscal 
incentives, where 
appropriate), to create a 
“common vocabulary”. 

An analysis of two 
best practices 

An analysis of the 
legal framework 

drafting a structured 
template to collect 

data from the 
partners 

administration and 
completion of the 

template 

content collection 
and analysis 

presentation, 
common discussion, 
and analysis of the 

results 

  responsible partner of the task all partners 

Figure 3 – Phases of the cognitive process 
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Each phase was structured into four sub-phases: 

1. drafting a structured template by the assigned partner. The template can be defined as a predefined 
model, built by identifying specific analytical frameworks, aimed at collecting clear and precise 
information that can be easily compared on a given issue. This technique allows for strong participation 
and inclusion of all partners, starting from a well-defined and easily usable framework; 

2. administration and completion of the template by all partners; 
3. content collection and analysis of the compiled template, aimed at highlighting relevant elements of 

commonality and divergence; 
4. presentation, common discussion, and analysis of the results to continue the path of knowledge 

dissemination within the partnership. 
 
In the following subchapters, we will explore these phases in detail, providing an in-depth analysis of the 
processes and results achieved. 
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2.1 First Step: good practices of SE  
 

During the first meetings, the partner Duemilauno Agenzia Sociale, a social 
cooperative that emerged from the early experiences that, between the 
late 1980s and early 1990s, gave birth to social enterprises in Italy and 
Europe, with over 30 years of experience in the field of Social Enterprise, 
presented an analysis of the basic characteristics of Social Enterprise. 

The term "Social Enterprise" is composed of two key concepts: 
"Enterprise" and "Social." This integration is not accidental but has a 
precise purpose and meaning. 

"Enterprise" refers to the economic and operational dimension of the 
organization. Here, the focus is on aspects such as the production of goods 
and services, resource management, economic sustainability, and the 
ability to compete in the market. An enterprise, in this context, is an entity 
that produces economic value, creates employment, and operates 
according to principles of efficiency and professionalism. For a social 
enterprise, this means having a sustainable business model capable of 
generating sufficient revenue to cover costs and reinvest for growth and 
service improvement. 

"Social," on the other hand, emphasizes the mission and intent of the 
organization. Unlike traditional enterprises that are exclusively profit-
oriented, a social enterprise's primary goal is to promote social inclusion 
by creating services and job opportunities in the so-called first market, 
with a particular focus on more vulnerable people. This "social" aspect 
implies that the enterprise must be guided by values such as equity, 
solidarity, and inclusion, aiming to produce benefits for the community or 
disadvantaged groups. 

The combination of "Enterprise" and "Social" into a single concept, as in 
"Social Enterprise," represents a complex challenge: to create social and 
economic value in parallel (Defourny, J., & Nyssens, M. 2008). The 
underlying idea is to balance purely commercial and economic aspects 
with an inclusive and professional organization capable of generating both 
social value and profit within the community. A strong social idea, based 
on charitable and supportive intentions, is not enough to build a 
sustainable social enterprise. The challenge is to consider and maintain a 
balance between economic and social aspects so that the enterprise is 
sustainable in the long term and can grow.  

This concept of “balance” is one of the fundamental elements to be 
disseminated for creating a culture of social entrepreneurship.  

This analysis necessarily connects to the competencies and skills needed 
to create and manage a sustainable social enterprise in the medium to long 

“The challenge is to consider and 
maintain a balance between 

economic and social aspects so that 
the enterprise is sustainable in the 

long term and can grow.” 
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term. Therefore, the skills of a social entrepreneur must be specific and, at the same time, placed within a 
broad spectrum that precisely involves both economic and social aspects. 

Based on this initial analysis, the partners identified six fundamental pillars for creating a social enterprise: 

1. The Idea and the Object of the Idea: This point involves the clear definition of the social enterprise idea 
and its main objective. It is essential that the idea addresses a concrete social need and has the potential 
for a positive impact on the community. The object of the idea must be well-defined, specifying what 
type of services or goods will be offered and how they will meet the identified social needs. 

2. The Market: Understanding the market is crucial for any enterprise, including social ones. This point 
focuses on analyzing the reference market, identifying customer segments, competitors, and 
collaboration opportunities. The market analysis must also consider the specific needs of vulnerable 
people the social enterprise intends to serve, as well as potential sources of sustainable revenue. 

3. Context Rules: Every social enterprise operates within a specific regulatory and political context that 
influences its operations. This point concerns understanding the local, regional, and national regulations 
governing social enterprise activities, including tax incentives, welfare policies, labor regulations, and 
legal aspects related to the establishment and management of the enterprise. 

4. Financial & Flow Sustainability & Start-up: Financial sustainability is one of the main challenges for social 
enterprises. This point focuses on identifying funding sources for starting the enterprise, managing cash 
flows, and long-term financial planning. A solid strategy must include revenue diversification, financial 
risk management, and continuous monitoring of economic performance. 

5. Work Organization: For a social enterprise, organizing work efficiently and inclusively is essential to 
achieving social and financial goals. This point explores how to structure human resource management, 
promote internal collaboration, develop an inclusive organizational culture, and ensure that work 
practices align with the enterprise's social mission. 

6. Counseling: Where is the Knowledge? Who Can Help Me?: No enterprise can thrive without the right 
support and necessary skills. This point concerns the importance of counseling and networking, 
identifying available resources, support networks, and people or organizations that can provide 
assistance. Knowing where to find the necessary knowledge and whom to turn to for advice can make 
the difference between the success and failure of a social enterprise. 

Through each of the six pillars proposed above, all partners should have been able to analyze and share two 
real experiences/best practices of social enterprises in their country, maintaining, for now, a broad vision of 
social enterprise. 
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2.1.1 First template: two best practices 
To concretize and systematize the collection of Best Practices, Duemilauno Agenzia Sociale developed a first 
template based on the six identified pillars and sent it to all partners. The aim was to collect comparable data 
and insights about "what works" or "does not work" in the process of creating a Social Enterprise with a long-
term sustainability perspective. Below is Template 1, provided to each partner: 

TEMPLATE 1 – SURVEY OF GOOD PRACTICES 

This template is designed for partners to describe two significant social enterprise experiences from their 
area of expertise. The experiences should be carefully selected for their significance, widespread recognition, 
and in-depth understanding, highlighting both strengths and weaknesses. To ensure diversity, the two 
examples should differ significantly in aspects such as: inception, activity implementation, management, 
financial and overall success, and achievement of set objectives. 
The final goal is to summarize the strengths and weaknesses of each experience, forming the foundation for 
the "Innovation Book" (PR1). 
 
TEMPLATE STRUCTURE 

To facilitate analysis and comparisons despite the many differences among contexts, the template adopts a 
"top-down" methodology, structured into six frames plus a SWOT analysis: 

1. The idea and objectives. 

2. Market analysis. 

3. Context rules and legal form. 

4. Financial sustainability and startup phase. 

5. Work organization. 

6. Sources of knowledge and support (Counselling). 

Each frame requires partners to describe their selected social enterprise experiences from various 
perspectives. Overlaps between frames are acknowledged and acceptable. To ensure clarity and focus, 
descriptions should not exceed 200 words per section for each experience. 
Each section includes a brief theoretical explanation and a concrete example provided by Duemilauno 
Agenzia Sociale (DMLAS). Partners will receive a dedicated file to complete, along with a sample file prepared 
by DMLAS. After reporting the two experiences, partners will complete a SWOT analysis to synthesize findings 
at the end of the document. 
 
MINDSET 

This approach emphasizes practicality and alignment with the specific realities of each country involved. The 
goal is to establish a framework that balances six interconnected aspects in a holistic and synchronic way, 
avoiding excessive focus on one area at the expense of others. For instance, overemphasis on an innovative 
idea might lead to neglect of financial sustainability or human resource management. 
This integrated mindset fosters adaptability and resilience, essential for addressing challenges and evolving 
over time. A social enterprise must have the capacity to rethink and transform its operations to handle 
unforeseen problems. 
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SWOT ANALYSIS 

The final section of the template requires a SWOT analysis to summarize the shared experiences, identifying 
internal and external strengths, weaknesses, opportunities, and threats. This widely used strategic planning 
tool provides a balanced perspective for assessing an organization’s position and shaping future strategies. 
As outlined by Gürel & Tat (2017), SWOT analysis involves: 

► Strengths: What distinguishes the organization and where it excels. 

► Weaknesses: Internal factors hindering optimal performance. 

► Opportunities: Favorable external factors offering a competitive advantage. 

► Threats: External challenges that could harm the organization. 

By applying this methodology, partners will uncover shared dynamics and differences among the social 
enterprise experiences of various countries. These insights will guide subsequent project phases, as described 
in the following chapters (Gürel & Tat, 2017). 

 

2.1.2 Evaluation of the First Template: A Methodological 
Analysis of Best Practices in Social Entrepreneurship 
 

The collection and analysis of Best Practices followed a methodology based on Template Analysis, a flexible 
approach to thematic analysis of qualitative data (King 2004, 2012). This methodology is particularly suitable 
for this study as it allows structuring the analysis through adaptable templates, ideal for exploring complex 
organizational experiences such as those of social enterprises. Additionally, it enables adaptation to different 
national contexts while preserving a comparable structure (Brooks et al., 2015). 
Each partner completed Template 1, organized into six thematic areas: business idea, market analysis, 
regulatory framework, financial sustainability, work organization, and consulting. This approach facilitated 
hierarchical coding and organization of data, making it easier to identify recurring themes and significant 
patterns in diverse social entrepreneurship experiences (King & Brooks, 2017). 

The analysis was integrated with the SWOT Analysis, which consolidated the findings from Template Analysis 
into Strengths, Weaknesses, Opportunities, and Threats. Combining these methodologies leverages their 
strengths: Template Analysis provides a structured framework for qualitative data, while SWOT Analysis 
translates these findings into actionable strategic insights for social entrepreneurship development (Helms 
& Nixon, 2010). 
 
METHODOLOGY: APPLICATION OF TEMPLATE ANALYSIS 

The application of Template Analysis developed through an iterative process (King & Brooks, 2017), starting 
from the six predefined themes in Template 1. This process enabled: 

• Identification of recurring themes across different national contexts. 

• Development of a deeper understanding of organizational dynamics. 

• Facilitation of comparative analysis across various European settings. 

• Creation of a structured basis for the subsequent SWOT Analysis. 



  
DIGILANCE4SE – INNOVATION BOOK 21 

 

ANALYSIS PROCESS 

The analysis involved four main phases: 

1. Collection of best practices: Each partner provided two examples of social enterprises from their local 
context, described within the six frames of the template. 

2. Synthesis and reorganization of content: The collected information was organized into a table 
categorized by key variables, such as year of establishment, objectives, field of activity, legal form, 
governance, goods/services offered, clientele, target groups, profits, and main activities. This approach 
enabled effective mapping and comparison of experiences. 

3. Analysis of common factors: For each frame, recurring factors were identified among successful 
experiences, highlighting characteristics tied to financial sustainability, social impact, and longevity. 

4. Combined SWOT analysis: Partners’ SWOT analyses were aggregated into four tables (Strengths, 
Weaknesses, Opportunities, Threats), helping to identify shared success factors and challenges while 
supporting strategic recommendations for training activities. 

RESULTS OF THE ANALYSIS 

The analysis demonstrated the interconnectedness of various elements within social enterprises, providing 
a comprehensive understanding of Best Practices. This framework supported the development of training 
programs for new social entrepreneurs. 
Key findings include significant differences among the examined enterprises, alongside notable 
commonalities. Social enterprises varied in purpose, legal form, governance, client types, and activities, 
operating a cross profit and non-profit sectors. Despite limited financial resources, enterprises often 
maintained positive cash flow, though profits remained modest. These observations underscore the 
importance of: 

1. Diversifying sources of funding. 

2. Expanding activities to balance resources and complexity. 

While financial profit is not the primary objective, motivation stems from creating social impact, addressing 
emerging needs, and promoting innovation. However, this focus sometimes leads to underestimating 
organizational and financial considerations, requiring support and training from experienced organizations. 
The primary challenges involve managing human capital and ensuring diversified financial flows to provide 
stable employment without pursuing profit as an end goal. 

KEY SUCCESS FACTORS 

From the analysis, three decisive success factors emerged: 

1. Adapting organizational structures: Leveraging opportunities through diversification. 

2. Diversifying funding sources: Utilizing varied types and origins to support future investments. 

3. Investing in managerial training: Building a clear, robust organization capable of innovative decision-
making. 

SWOT ANALYSIS INSIGHTS 

The SWOT analysis helped bridge national differences, revealing common strengths and weaknesses while 
outlining divergent approaches. 
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Common Strengths and Opportunities: 

• Founding enterprises with cohesive teams sharing ethical values. 
• Maintaining strong stakeholder relationships and networks. 
• Filling market gaps or creating new market spaces. 
• Responding to social and cultural changes with adaptability. 
• Ensuring financial flow stability. 

 
Common Weaknesses and Limitations: 

• Balancing financial flow and sustainability. 
• High fixed costs and reduced margins. 
• Complexity in managing multiple activities. 
• Limited experience in handling change and unforeseen events. 
• Weak social entrepreneurial culture. 

 
Differing Perspectives: 

• Public versus private sector support preferences. 
• Non-profit versus for-profit operational models. 
• Broad versus narrow governance structures. 
• Regional versus local market focus. 

 
CONCLUSIONS AND RECOMMENDATIONS FOR TRAINING 

The analysis highlighted three key areas for structuring effective training pathways: 

1. Community and People: Fostering strong community connections, local resource knowledge, and 
addressing specific needs. 

2. Management: Investing in training for strategic, adaptive, and diversified activity planning to build 
resilient organizations. 

3. Consulting and Networking: Establishing support networks and sharing knowledge to enhance 
sustainability and avoid common pitfalls. 

 

 

 

 

 

 

 

 

 

 

PEOPLE AND 
COMMUNITY 

MANAGMENT 

COUNSELING AND 
NETWORK 

Figure 4 - Three key factors for structuring a new training pathway 
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These findings form a strong foundation for targeted training programs. Future social entrepreneurs should 
focus on three main skill areas: 

Community and Social Skills 

• Analyzing community needs. 
• Mapping local resources. 
• Building and maintaining stakeholder relationships. 
• Engaging in intercultural communication. 

 
Managerial and Entrepreneurial Skills 

• Strategic planning 
• Financial management and funding diversification 
• Innovation and adaptability 
• Hybrid leadership for balancing social and commercial goals 
• Human resource management 
• Measuring and communicating social impact 

 

Networking and Consulting Skills 

• Building support networks 
• Seeking mentorship 
• Collaborating across sectors 
• Managing strategic partnerships 

 
Additionally, understanding the legal and fiscal context for social enterprises, alongside ethical awareness, is 
vital for achieving sustainability. Combining theoretical knowledge with practical experiences, such as case 
studies, mentorship, and networking, will prepare future social entrepreneurs to maximize their impact. 
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2.2 Second step: Social Enterprise legal 
framework - building shared knowledge 
through collaborative learning 

The initial analysis yielded valuable insights but also revealed the need for 
a deeper understanding of the legislative and socio-economic frameworks 
governing social enterprises in each partner country. This comprehensive 
exploration was essential for creating a training program that could be 
tailored to the distinct characteristics of diverse national contexts. 
To address this, we employed a methodology grounded in collaborative 
and self-directed learning, inspired by the principles of andragogy and 
transformative learning (Mezirow, 1991; Knowles et al., 2015). As part of 
this process, a second structured template was developed. This tool not 
only facilitated the collection of data on legal frameworks but also allowed 
an examination of the socio-historical contexts and specific needs of each 
country regarding social entrepreneurship. 
This approach was aligned with the concept of "communities of practice" 
(Wenger, 1998), where learning emerges through active participation and 
the exchange of knowledge within a group of shared interests. The project 
partners thus established a transnational community of practice, united by 
their focus on social entrepreneurship. 
The completion of the template triggered a dual learning process. On one 
hand, it encouraged partners to engage in self-directed research within 
their own national contexts, enhancing their independent learning. On the 
other hand, it fostered mutual learning through the exchange and 
comparison of the gathered data (Boud et al., 2001). This methodology 
proved effective in multiple ways: it ensured the collection of comparable 
data on the social enterprise landscape across partner countries, and it 
significantly contributed to the professional growth of participants. As 
noted by Schön (1983) in his "reflective practitioner" model, this action-
research process promoted critical reflection on existing practices, paving 
the way for innovative approaches to training in social entrepreneurship. 
This dual learning dynamic served two critical purposes. First, it facilitated 
the creation of a shared knowledge repository, making complex 
information accessible and understandable for all partners. Second, it 
enabled each partner to gain deeper insights into their specific national 
contexts, preserving the unique characteristics of each setting. This balance 
of shared understanding and localized focus supported the development of 
a coherent, overarching vision while maintaining the capacity to adapt to 
specific needs. 
As a result, the approach strengthened the partners’ competencies, 
effectively preparing them for the next phases of the project: the 
development of training content and the preparation of future trainers. 
The integration of shared knowledge and localized expertise created a solid 
foundation for a training program that is both universally applicable and 
adaptable to local conditions. 

“it stimulated partners' self-
education through independent 

research in their national 
contexts and fostered mutual 
learning through sharing and 

comparing the collected 
information.” 
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2.2.1 Second Template: Social Enterprises Across Countries 

DMLAS developed a second template titled "SOCIAL ENTERPRISES IN THE COUNTRIES" to systematically 
gather information about the state of social enterprises (SEs) in each partner country and provide a broader 
European overview. This tool was designed following the principles of comparative qualitative research 
(Ragin, 1987), aiming to facilitate a comparative analysis at the European level. 
The template's structure draws inspiration from the approach used in the report "Social enterprises and 
their ecosystems in Europe" (European Commission, 2020), funded by the European Union Programme for 
Employment and Social Innovation "EaSI" (2014-2020). This report provided a valuable methodological 
reference point for our work. To ensure that all partners could respond while maintaining the unique 
characteristics of their contexts, the identified frames were kept "open" and more qualitative in nature, 
avoiding forced closed-ended responses. This approach allowed us to capture the richness and diversity of 
national experiences while maintaining a comparable structure. The structure and content of this template 
were the result of a collective discussion among all project partners, ensuring that it reflected the diverse 
perspectives and needs of each participating country. This collaborative approach was crucial in creating a 
tool that was both comprehensive and adaptable to different national contexts. 

The template consisted of six main sections: 

1. Introduction - Context and Data: This section called for a descriptive overview of the socio-political-
historical context of social enterprises. Partners were asked to discuss the welfare state model, 
political circumstances, and crucial steps in the development of SEs. Quantitative data on the SE 
sector, including workforce numbers and turnover estimates, were also requested. 

2. Legislative References - Regulatory Ecosystem: Partners were asked to outline the regulatory 
framework governing SEs, including specific laws, their characteristics, and the sectors they cover. 

3. Financial Condition and Taxation: This section focused on the financial obligations and tax regimes 
applicable to SEs, including any profit management requirements. 

4. Organizational Forms of Social Enterprises: Partners were to identify the legal forms available for 
SEs, their prevalence, and any specific conditions regarding personnel management, ownership, 
governance, and decision-making processes. 

5. Challenges and Vision for the Future: This forward-looking section invited partners to reflect on 
expected developments, changes, challenges, and aspirations for the SE sector in their country. 

6. Collection of Definitions: To ensure consistency and clarity, partners were asked to provide 
definitions for key concepts such as social enterprise, social entrepreneurship, voluntary work, social 
cooperative, and work integration social enterprise (WISE). 

 
This structured approach allowed for the collection of comparable data across different national contexts, 
facilitating a comprehensive understanding of the diverse SE landscapes across Europe. As explained earlier, 
the objectives of template 2 were both to serve as a data collection tool and as a mechanism to promote 
reflection and analysis among partners on the state of social enterprises in their respective countries. 

 

2.2.2 Analysis of the second template by country 
The analysis of the second template confirms the impression we got from template 1 and from the general 
analysis of the European context (which we'll see in 2.3): the realities of individual partners are very diverse. 
Although it's complex to compare them, given the scarcity of available data, we're moving towards a shared 
and mutual understanding of Social Enterprise in our journey. These contextual peculiarities should be seen 
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as a source of richness, adding value to the network formed by organizations and, more importantly, by 
people. They enhance the exchange of good practices and offer the ability to learn how to adapt shared 
experiences to one's own reality. 
All partner countries, although in very different contexts, are experiencing a phase of reform and 
implementation of Social Enterprise. This demonstrates the growing importance of this economic sector in 
society and the answers it can provide to the new needs of a modern society that aspires to be more inclusive. 
Sharing training paths aimed at improving the meeting between the concept of enterprise and that of social 
value can play a decisive role in developing this sector, which is a source of social inclusion and democracy 
at the European level. 

 
COUNTRY SITUATION SUMMARY 

Below is a brief summary of the collected data: 

Germany: the German situation is characterized by a strong and comprehensive welfare system with an 
important history, determined by the organization of the state and five large organizations. According to 
Borzaga et al. (2020), in recent years, an ecosystem of small Social Enterprises has been developing, offering 
an innovative development alternative to the sector. The German model stands out for its "social market 
economy," which seeks to balance free competition with social protection (Birkhölzer et al., 2015). 

Romania: is characterized by a very young social economy and social enterprise context. After the strong 
political-economic changes of the last 30 years, it now has significant room for development, especially in 
creating new jobs for vulnerable people. Lambru and Petrescu (2014) emphasize how the sector is emerging 
as a response to post-transition socio-economic challenges. 

Italy: can be considered the cradle of the first Social Enterprise experiments capable of dialoguing with public 
entities while maintaining their management and action autonomy. Social Cooperatives arise from the need 
to compensate for the shortcomings of a segmented and selective Welfare, driven by the desire for change 
and evolution of social inclusion. Borzaga and Galera (2016) highlight how the Italian social enterprise model 
has been pioneering and has influenced the sector's development throughout Europe. 

Ireland: starting from the historical principles of rural communities, Ireland is now in a "research and 
development" phase, where social enterprise incubators and accelerators play a key role in supporting those 
who want to improve their community conditions through enterprise. O'Hara and O'Shaughnessy (2021) 
emphasize the growing importance of social enterprises in the Irish rural context. 

Slovenia: represents a young country, with a legal framework for Social Enterprise that needs further 
development. It offers very interesting tools, especially for the development of rural areas. According to 
Rončević and Podmenik (2020), the social enterprise sector in Slovenia is growing rapidly but still faces 
challenges in terms of recognition and institutional support. 

Greece: informal "brotherhood" cooperatives helped communities sustain themselves and resist economic 
exclusion during 18th century. This cooperative movement grew stronger in the 19th and 20th centuries 
despite challenges faced for various reasons. Broader recognition of Social Economy concepts, however, only 
emerged in Greece later on. Social Economy formally emerged in Greece with Law 4019/2011, later expanded 
by Law 4430/2016, to include Solidarity Economy. However, despite around 2,000 established entities 
focused on work and social inclusion, low state support and limited promotion hinder their recognition. 
Government executives often lack understanding of Social Economy’s societal benefits. 
In the next page you find a Summary Tables taken from “Social enterprises and their ecosystems in Europe. 
Comparative synthesis report”.   
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RESULTS OF TEMPLATE 2 

The comparison between different countries regarding the development of social enterprise does not aim to 
establish where this model works best, but rather to understand how its evolution is deeply linked to the 
specific historical and socio-economic factors of each nation. This comparative analysis reveals a rich and 
varied landscape, reflecting the diversity of the European context and the multiple responses to social and 
economic challenges. 

Dimensions and legislative recognition. Looking at the data on the spread of social enterprises, significant 
differences emerge. Italy and Germany stand out for high numbers, with 100,000 and 70,000 social 
enterprises respectively, each employing over a million people. These data suggest greater maturity and 
integration of the sector in these countries. In contrast, countries like Romania, Ireland, Slovenia, and Greece 
show smaller numbers, indicating a sector in development or with less diffusion. 
It's interesting to note how legislative recognition doesn't always correspond to the sector's size. For 
example, Romania introduced a law on the social economy in 2015, while Ireland adopted a national policy 
on social enterprises only in 2019-2022, despite having a larger number of employees in the sector than 
Romania. This suggests that the development of social enterprises doesn't depend exclusively on the 
regulatory framework but is influenced by a complex interaction of social, economic, and cultural factors. 
Welfare context and development drivers: Differences in welfare systems seem to play a crucial role in the 
development of social enterprises. Germany, with its extensive public and non-profit welfare system, has 
seen social enterprises emerge mainly to respond to new needs not covered by the existing system. In 
contrast, countries like Italy, Ireland, and Greece, characterized by a lower supply of public welfare services, 
have seen an expansion of social enterprises as a bottom-up response to gaps in services. 
Romania and Slovenia represent particular cases, where drastic reforms of the welfare system and a weak 
associative and cooperative tradition have created fertile ground for public policies aimed at supporting 
social enterprises, particularly those dedicated to work integration (WISE - Work Integration Social 
Enterprises). 
Resources and financial sustainability: The mix of financial resources varies significantly among countries, 
reflecting different sustainability strategies. In Germany, despite a decrease in recent years, public subsidies 
and donations remain important sources. Italy presents an interesting model with a distinction between 
socio-educational services (80% public resources) and work integration enterprises (50% public, 50% private). 
Ireland shows a strong dependence on public grants, while Greece stands out for a greater proportion of 
private resources, indicating a more market-oriented approach. 
This diversity in funding sources reflects not only different national policies but also the strategies adopted 
by social enterprises to ensure their sustainability in different economic and social contexts. 
Challenges and future prospects: The main challenges that emerge from this analysis include: 

• Balancing social mission and economic sustainability: all countries must face the challenge of 
maintaining balance between social impact and economic viability of social enterprises. 

• Diversification of funding sources: dependence on public funds in some countries (e.g., Ireland) 
poses long-term sustainability challenges. 

• Adaptation to socio-economic changes: social enterprises must be flexible to respond to changing 
social needs, especially in contexts of welfare reform (e.g., Romania, Slovenia). 

• Recognition and institutional support: in countries like slovenia, there is still a need for greater 
recognition and support from institutions. 

• Measurement of social impact: as highlighted in the slovenian case, measuring social impact is 
becoming increasingly important for the legitimacy and support of social enterprises. 
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2.3 The situation of Social Enterprise in 
Europe (from the second template) 
Below is a summary of the analysis of the European situation of social 
enterprise, using the Template 2 format as a guide. 

a) INTRODUCTION - CONTEXT AND DATA 

The landscape of social enterprises in Europe presents a complex and 
diverse picture, reflecting the various socio-economic contexts of different 
EU Member States. The report "SOCIAL ENTERPRISES AND THEIR 
ECOSYSTEMS IN EUROPE - Comparative synthesis report" (European 
Commission, 2020) provides a comprehensive overview of this 
heterogeneous sector. 
The development of social enterprises in Europe has followed a unique 
trajectory. Unlike the United States, where the sector professionalized in 
the 1970s, the European path started later. A significant milestone was the 
Italian "Social Enterprise" law of 1990, which paved the way for the legal 
recognition of social cooperatives in 1991 (Borzaga and Defourny, 2001). 
This development initially took root in southern Europe, where families and 
religious institutions traditionally played a significant role in social 
assistance. The emergence of social enterprises in these contexts filled gaps 
in social service provision. 
Interestingly, there seems to be an inverse relationship between the 
strength of the welfare state and the growth of the social entrepreneurship 
sector (Kerlin, 2013). Countries with less comprehensive welfare systems, 
particularly in southern Europe, saw earlier and faster growth of social 
enterprises. In contrast, countries like Germany, with its strong historically 
rooted welfare state, were slower to define and formally recognize the 
social entrepreneurship sector. 
At the EU level, support for social enterprises has gained momentum, 
particularly since the launch of the Social Business Initiative in 2011. This 
initiative marked the beginning of a concerted effort to create a more 
favorable ecosystem for social enterprises across the European Union. 
Subsequent programs, including the European Social Fund Plus (ESF+) and 
the Employment and Social Innovation (EaSI) program for 2021-2027, 
further demonstrate the EU's commitment to promoting an innovative and 
inclusive social economy (European Commission, 2021). 
Despite these efforts, the acceptance and integration of the social 
enterprise concept vary significantly among EU Member States. Recent 
estimates suggest that there are about 2.8 million social economy entities 
in the EU, employing about 13.6 million people and representing 8% of the 
EU's GDP (European Commission, 2021). 
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b) BASIC ELEMENTS FOR A REGULATORY FRAMEWORK 

The European Commission has adopted a flexible approach in defining social enterprises, recognizing the 
different forms they take in Member States. The EC definition focuses on three key dimensions: 

► Entrepreneurial/economic dimension: Social enterprises engage in continuous economic activity, 
distinguishing themselves from traditional non-profit organizations. 

► Social dimension: social enterprises have an explicit and primary social objective, differentiating them 
from traditional commercial enterprises. 

► Inclusive governance/ownership dimension: social enterprises have governance structures that ensure 
participatory decision-making processes and/or limit profit distribution. 

 
This approach allows for adaptability while providing a common basis for understanding and support across 
the EU (Defourny and Nyssens, 2017). It has informed various EU initiatives, including the creation of the 
European Social Entrepreneurship Funds (EuSEF) label, which aims to increase the visibility of social 
entrepreneurship for investors. 
At the national level, regulatory frameworks for social enterprises vary widely. Some countries have 
introduced specific legal forms for social enterprises, while others have created legal statuses that can be 
adopted by various types of organizations. This diversity reflects the different legal traditions and socio-
economic contexts across the EU. 
 
c) FINANCIAL CONDITION AND TAXATION 

The financial landscape for social enterprises in Europe is characterized by a mix of market income, public 
subsidies, and private donations. However, the balance between these sources varies significantly across 
different types of social enterprises and different EU Member States At the EU level, several funding 
mechanisms have been established to support the sector: 

• The European Social Fund Plus (ESF+): this is the EU's main instrument for investing in people and 
supporting job creation. 

• The Employment and Social Innovation (EaSI) program: this provides financial support to promote 
high levels of quality and sustainable employment, ensure adequate and decent social protection, 
combat social exclusion and poverty, and improve working conditions. 

• The European Fund for Strategic Investments (EFSI): this includes an envelope for social impact 
investments to support social enterprises. 

Tax regimes for social enterprises vary from country to country. Some Member States offer tax incentives for 
social enterprises, while others do not distinguish between social enterprises and traditional businesses for 
tax purposes. The lack of a unified approach to taxation presents both challenges and opportunities for the 
sector. 

d) ORGANIZATIONAL FORMS OF SOCIAL ENTERPRISES 

Social enterprises in Europe take a variety of organizational forms, reflecting the different legal and cultural 
contexts of EU Member States.  

Common forms include: 
Cooperatives: particularly prominent in countries with a strong cooperative tradition, such as italy and spain. 
Associations: often used in countries where the non-profit sector is well developed. 
Foundations: typically used for social enterprises with a strong asset base. 
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Limited liability companies with social purpose: a more recent form that combines elements of for-profit and 
non-profit structures. 
Specific legal forms for social enterprise: some countries, such as the uk with its community interest 
company, have created tailored legal forms for social enterprises. 
The governance structures of these organizations often reflect their social mission, with many incorporating 
participatory decision-making processes and limits on profit distribution (Borzaga et al., 2020). 

e) CHALLENGES AND VISION OF THE FUTURE 

• Despite the growth and increasing recognition of social enterprises in Europe, the sector faces several 
challenges: 

• Lack of visibility and understanding. Many people, including policymakers, are still unfamiliar with the 
concept of social enterprise. 

• Access to finance. Social enterprises often struggle to access appropriate funding, particularly to expand 
their operations. Regulatory environments. The lack of specific legal frameworks in some countries can 
create barriers for social enterprises. 

• Measuring social impact. Demonstrating and quantifying social impact remains a challenge for many 
social enterprises. 

• Skills and business development support. Many social entrepreneurs need support to develop their 
entrepreneurial skills and scale their operations. 

 
Looking to the future, the vision for social enterprises in Europe includes: 

• Greater recognition and integration into mainstream economic policies. 
• Better access to markets, including public procurement. 
• Improved access to finance, including the development of a social investment market. 
• Capacity building and skills development for social entrepreneurs. 
• More robust support ecosystems for social enterprises at local, national, and EU levels. 

 
f) KEY DEFINITIONS 

Social enterprise (European Commission): "an operator in the social economy whose main objective is to 
have a social impact rather than make a profit for their owners or shareholders. It operates by providing 
goods and services for the market in an entrepreneurial and innovative fashion and uses its profits primarily 
to achieve social objectives." 
Social economy (European Parliament): "the set of private, formally-organized enterprises, with autonomy 
of decision and freedom of membership, created to meet their members' needs through the market by 
producing goods and providing services, insurance and finance, where decision-making and any distribution 
of profits or surpluses among the members are not directly linked to the capital or fees contributed by each 
member, each of whom has one vote, or at all events take place through democratic and participative 
decision-making processes." 
Work integration social enterprise (WISE): "social enterprises that aim to integrate disadvantaged people 
into the labor market through productive activity." 
Social innovation (European Commission): "new ideas that meet social needs, create social relationships 
and form new collaborations. These innovations can be products, services or models addressing unmet needs 
more effectively." 
Social impact: "the reflection of social outcomes as measurements, both long-term and short-term, adjusted 
for the effects achieved by others (alternative attribution), for effects that would have happened anyway 
(deadweight), for negative consequences (displacement), and for effects declining over time (drop-off)."  
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2.4 CONCLUSIONS 
The in-depth analysis conducted through the two templates - the study of 
good practices and the examination of the legislative and operational 
context of social enterprises in the various partner countries - has revealed 
a rich and varied landscape of social entrepreneurship in Europe. This 
diversity, far from being an obstacle, represents a valuable resource for 
mutual learning and the development of innovative practices at the 
European level. From the identified challenges and the skills needed to 
address them, some fundamental principles emerge that should guide both 
the creation of training content and the preparation of trainers. These 
principles reflect the complexity and multidimensional nature of social 
entrepreneurship, emphasizing the importance of a holistic approach that 
balances social mission, economic sustainability, and adaptability to the 
ever-changing context. 

Here are the 10 operating principles that should be strongly considered in 
the training phases: 

 

1. Mission-sustainability balance: develop hybrid leadership that can 
constantly balance social impact with economic sustainability, using 
strategic planning and financial management skills. 
2. Adaptive social innovation: cultivate the ability to innovate and 
adapt to socio-economic changes, based on a solid analysis of community 
needs and constant mapping of local resources. 
3. Strategic financial diversification: promote advanced financial 
management skills to diversify funding sources, reducing dependence on 
single sources and increasing economic resilience. 
4. Measurable and communicable impact: develop robust social 
impact measurement systems, linking them to effective communication 
skills to legitimize the work of social enterprise with stakeholders and 
institutions. 
5. Multi-stakeholder collaboration: strengthen networking and cross-
sectoral collaboration skills to build solid support ecosystems, involving 
institutions, communities, and the private sector. 
6. Community empowerment: focus on developing relationship-
building skills and intercultural communication to actively involve the 
community in decision-making and operational processes. 
7. Inclusive human resource management: implement human 
resource management strategies that value diversity and promote 
inclusion, aligning human capital with the social mission. 
8. Continuous learning and mentorship: instill a culture of continuous 
learning, leveraging mentorship seeking skills and participation in 
knowledge networks to stay updated and innovative. 

“it stimulated partners' self-
education through independent 

research in their national 
contexts and fostered mutual 
learning through sharing and 

comparing the collected 
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9. Participatory governance: develop governance models that integrate hybrid leadership skills with 
inclusive decision-making processes, reflecting the values of social enterprise. 

10. Integrated sustainability: adopt a holistic approach to sustainability that integrates economic, social, 
and environmental objectives, using strategic planning and impact measurement skills to guide long-
term development. 

 
These principles emphasize the importance of an integrated approach that takes into account the different 
national realities that emerged from the analysis. Their application in training programs will allow future 
social entrepreneurs to be adequately prepared to face the specific challenges in their contexts, while 
promoting a common and shared vision of social entrepreneurship at the European level. The adoption of 
these principles in the subsequent phases of the project will ensure that the training offered is theoretically 
sound, practically relevant, and adaptable to different national and local realities. This will contribute to 
strengthening the social entrepreneurship sector in Europe, promoting innovation, inclusion, and long-term 
sustainability. 
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3. A Social Enterprise Training 

Developing the Model 
 

The in-depth analysis conducted in the previous chapter highlighted the 
richness and diversity of the social entrepreneurship landscape in Europe. 
We identified ten key operational principles that should guide both the 
creation of educational content and the training of educators. These 
principles reflect the complexity and multidimensionality of social 
entrepreneurship, emphasizing the importance of an approach that 
balances social mission, economic sustainability, and adaptability to a 
constantly evolving context 

Building on this foundation, this chapter focuses on translating these 
principles into a practical and adaptable training model for different national 
realities. This transition from theory to practice requires a deep 
understanding not only of social entrepreneurship but also of the 
fundamental principles of adult education. In this context, the 
interconnection between social entrepreneurship and andragogy becomes 
crucial. Adult education is a unique and complex field, markedly different 
from traditional school education. This difference is particularly relevant 
when it comes to training adults in the field of social entrepreneurship, an 
area that requires not only technical skills but also a deep understanding of 
social values and an ability to innovate. Adults embarking on a learning 
journey bring with them a wealth of experiences, knowledge, and 
sometimes vulnerabilities. Education, in this context, is not just preparation 
for life as it is in the educational path, but is life itself (Dewey, 1938). 
Learning is inherently linked to life experiences and personal and 
professional aspirations. 

In the field of social entrepreneurship, when we talk about adult education, 
we must necessarily consider a significant duality, which should not be a 
source of ideological division but a source of dialogue and enrichment. On 
one hand, there is a professional and utilitarian value: the need to acquire 
concrete skills applicable in the world of work. On the other, a more 
transcendent value emerges, linked to passion, personal fulfillment, and 
changing perspectives, the ability to question oneself to face new personal 
challenges for self-determination and improvement of one's psycho-social 
condition. This dual learning process can lead to a profound structural 
change in the basic premises of thought, feelings, and actions (Mezirow, 
1991), becoming a true tool for social production and inclusion. Moreover, 
to address this duality, it is essential to consider different educational 
models. In particular, we will consider the andragogical model that 
recognizes the autonomy and self-direction of adults in their learning 
(Knowles, 1980). The experiential learning cycle that emphasizes the 
importance of concrete experience and reflection (Kolb, 1984). The theory 

" Adults embarking on a learning 
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of multiple intelligences that reminds us of the diversity of ways in which adults can learn and express their 
intelligence (Gardner, 1983). 

Furthermore, the concept of lifelong learning (lifelong learning – European Commission Memorandum 2000) 
is particularly relevant in the field of social entrepreneurship, a continuously evolving field that requires 
constant updating of skills and knowledge. In this context, especially when addressing vulnerable groups of 
people, it is crucial to develop “the element” or “propension” that distinguishes each individual and 
characterizes them, in this project of emergence, creativity is as important as literacy and should be treated 
with the same attention (Robinson, 2006). Vision is particularly distinctive of social entrepreneurs. 
Developing a training model for social entrepreneurship, the DIGILANCE4SE project aims to integrate these 
different aspects of adult education. The goal is to create an approach that balances the practical needs for 
skill acquisition with the need to stimulate a deeper transformation in the participants, preparing them not 
only to manage a social enterprise but also to become agents of change in their communities. 
After significant work done by all partners, based on real contexts and lived experiences, to build and share 
a common language around the concept of Social Enterprise, we continued the process of designing a training 
program that could be adapted to the individual realities of the countries. To do this, the following steps 
were agreed upon: 

• Identification of target groups 
• Analysis of sector needs. Identification of specific competences and skills for a social entrepreneur 

(learners and trainers) 
• Assessment of training needs: tutor profile 
• Assessment of training needs: learner profile 

 
 

 

 

 

 

 

 

 

 

For the first two "steps," a methodology similar to that of the previous chapter was used. Templates were 
used to collect, analyze, and synthesize the ideas, experiences, and needs of each partner. For the third and 
fourth steps, however, we relied on the information already collected, but above all on the experience of the 
UPI, ACDC, and GIFTED partners in building the profiles of future tutors and learners. In the following 
subchapters, we will explore how these steps translate into practice through the identification of target 
groups, the assessment of training needs, the definition of the profiles of trainers and learners, and the 
development of specific curricula and training plans. This approach aims to create a training model for social 
entrepreneurship that is practical, transformative, and deeply rooted in the principles of adult education. 
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Figure 5 – Elements to building training modules 
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3.1 Identifying Target Groups: a focused 
approach to social entrepreneurship 
education 

In developing social entrepreneurship training, precisely identifying target 
groups and thoroughly understanding their specific needs are crucial for 
successful educational interventions. This approach centers on the learner, 
emphasizing the importance of their motivations, experiences, and unique 
characteristics. 

Key reasons for identifying specific target groups include: 

• Personalized learning: recognizing adults' diverse experiences and 
needs enhances learning effectiveness. 

• Promoting inclusivity: focusing on disadvantaged groups aims to use 
social entrepreneurship as a tool for socio-economic inclusion. 

• Intervention effectiveness: detailed understanding of each group's 
characteristics allows for more targeted and potentially impactful 
training interventions. 

• Targeted trainer skill development: identifying specific skills required 
by trainers for each group aims to improve overall training quality. 

• Evidence-based approach: collecting specific data on target groups 
enables evidence-based training program design. 

• Adaptability to local contexts: this method allows for adapting the 
program to the diverse national and local realities of project partners. 

 
TARGET GROUP IDENTIFICATION PROCESS 

Project partners conducted an in-depth analysis, considering: 

► Erasmus+ program priorities. 
► Partners' specific expertise. 
► Innovative inputs in social entrepreneurship. 
► Analysis of specific needs in each partner country. 
 
This analysis identified two main target group categories: 

► Adult learners: Individuals motivated to learn how to become 
successful social entrepreneurs, regardless of age. 

► Adult educators: Including mentors, facilitators, and specialized staff 
from involved organizations, with particular knowledge of the sector, 
subject matter, and specifically identified learner target groups. 

Special attention was given to including disadvantaged groups, such as: 

• People with disabilities. 
• Migrants. 
• Individuals at risk of poverty School dropouts. 
• Single parents. 

“Adaptability to local 
contexts: this method allows 
for adapting the program to 

the diverse national and local 
realities of project partners.” 
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• Caregivers. 
• People facing multiple barriers to entrepreneurship education. 
 
DATA COLLECTION METHODOLOGY 

A data collection template was developed and shared among partners, requiring them to: 
1. Identify 1-3 specific target groups of adults with vulnerabilities. 
2. Indicate strengths and weaknesses of each group. 
3. Outline general and specific learning needs, skills, and abilities. 
4. Identify specific skills required by trainers to work effectively with each group. 
 
RESULTS AND APPLICATION 

The data analysis produced a detailed picture of training needs and characteristics of various target groups, 
including unemployed people, those with mental disabilities, women, and migrants. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This information is crucial for: 
• Developing targeted training strategies 
• Creating appropriate teaching tools 
• Developing training materials suited to each group's specific needs 

The ultimate goal is to optimize learning methods for each target group, maximizing the effectiveness of the 
social entrepreneurship training program. This methodical, evidence-based approach reflects a deep 
understanding of adult education and social entrepreneurship principles, recognizing that a standardized 
approach would be inadequate to address the complex challenges of social inclusion and entrepreneurial 
development in diverse contexts. The strategies, tools, and training materials developed through the project 
will be tailored to the specific needs, skills, and contexts of the identified target groups, aiming to ensure the 
best learning modalities for each group.   

Figure 6 – Summary of a target group analysis  

Target Group Strengths Weaknesses Specific Needs Trainer Specific Skills

Young/adult 
unemployed

Motivation for change - 
Time available for training - 
Diverse life and work 
experiences

Possible low self-esteem - 
Potential skill gaps - 
Financial stress

Skill development - Support and 
information on social and 
entrepreneurial growth - Career 
guidance - Networking

Understanding of unemployed 
persons' challenges - Motivational 
skills - Labor market knowledge - 
Digital competencies

People with 
mental 

disabilities

Unique perspective on 
social needs - Creative 
potential

Possible concentration 
difficulties - Social stigma - 
Challenges in social 
interaction

Work integration - Workplace support 
- Digital skill development - 
Recognition of own strengths

Experience in mental health field - 
Empathy and patience - Knowledge of 
social entrepreneurship - 
Employment support skills

Women
Multitasking - Empathy and 
social skills - Resilience

Potential career 
interruptions - Gender 
discrimination - Less access 
to professional networks

Motivation and self-esteem growth - 
Skill development - Childcare support 
- Mentoring and networking

Gender issue sensitivity - 
Professional counseling skills - 
Knowledge of social 
entrepreneurship - Ability to 
motivate

Migrants
Cultural diversity - 
Resilience - New 
perspectives

Language barriers - Lack of 
local networks - Possible 
trauma

Language support - Bureaucratic and 
legislative assistance - Cultural 
integration - Skills recognition

Cultural mediation skills - Knowledge 
of immigration laws - Language skills - 
Intercultural sensitivity

School dropouts
Diverse life experiences - 
Potential motivation for 
redemption - Practical skills

Educational gaps - Possible 
lack of trust in educational 
system - Challenges in 
formal learning

Personalized training - Recognition of 
prior learning - Guidance support - 
Basic skill development

Adult education skills - Flexibility in 
teaching methods - Skill assessment 
capabilities - Patience and support

Caregivers

Empathy and care skills - 
High levels of 
skills/education - 
Organizational abilities 
Resilience

Potential burnout - Time 
constraints - Possible social 
isolation

Flexibility in training - Psychological 
support - Stress management skills - 
Networking

Understanding of caregiver role - 
Stress management skills - Flexibility 
in planning - Emotional support 
capabilities



  
DIGILANCE4SE – INNOVATION BOOK 39 

 

3.2 Analysis of sector needs and 
identification of key competencies for 
social entrepreneurship  
In the previous sub-chapter (3.1), we explored the unique characteristics of 
potential individuals interested in social entrepreneurship across partner 
countries. This analysis highlighted the need for a training approach that 
considers the specific context, individual person (needs of the target 
reference group), specific needs, strengths, motivations, as well as the 
universally required skills in the social enterprise sector. This sub-chapter 
aims to delve deeper into this aspect, focusing on identifying and analyzing 
the specific skills and abilities needed for a successful social entrepreneur. 
This process is useful for developing an effective and targeted training 
program that can adequately prepare both trainers and learners, also based 
on universally required standards. 
Our research is based on a wide range of tools and methods developed over 
the years to identify and train skills in various work sectors. However, the 
uniqueness of social enterprise requires specific adaptation of these tools. 
The skills needed in this field range from communication abilities in social 
inclusion contexts, democratic governance, horizontal relationships, to 
managing economic aspects in a often complex and variable regulatory and 
market context across countries. To address this challenge, we developed 
and implemented a structured survey based on UPI's experience in formal 
and non-formal training. This tool allowed us to assess the relative 
importance of various skills and abilities, considering both the trainer and 
learner profiles in the specific context of social entrepreneurship.  
In the following sections, we will present in detail the methodology used, 
the results obtained, and the implications for developing an effective and 
innovative training program in social entrepreneurship. 
 

METHODOLOGY  

We adopted an approach based on a structured survey, developed thanks 
to UPI's experience in training. This tool was designed to evaluate the 
relative importance of various skills and abilities for both trainers and 
learners in social entrepreneurship. The survey was divided into five main 
areas, each containing specific items (the survey contents are provided as 
an example below):  

► Personal skills • Openness to new experiences and lifelong learning • 
Expertise in your field • Team leadership • Networking skills • 
Negotiation and encouragement skills • Facilitation skills • Imagination 
and visualization for future tasks • Motivational skills. 
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► Presentation skills • Graphical presentation • Communication skills • Group interaction • Personal set 
of didactic tools • Interesting and innovative way of delivering knowledge • Applying knowledge at a 
higher level • Making knowledge practical and more competitive. 

► Digital skills • Knowledge of social media • Knowledge of graphic design • Knowledge of internet security 
• Knowledge of web design • Knowledge of using Word, Excel, and PowerPoint. 

► Language skills • Rich vocabulary and effective communication in mother tongue • Writing and reading 
skills in various contexts • Formulating and expressing arguments convincingly • Knowledge of 
vocabulary and grammar in a foreign language • Awareness of language registers • Informal and lifelong 
language learning. 

► Work activity • Experience as a mentor for social entrepreneurship • Maintaining writing and reading 
skills • Mastery of verbal and mathematical texts • Financial literacy • Knowledge of social enterprise 
specifics (taxes, contracts) • Knowledge of the labor market. 

 
For each item, partners assigned an importance level from 1 to 3, based on the specific needs of their national 
context and target group. 

RESULTS AND IMPLICATIONS FOR TRAINING 

From analyzing the survey results, we identified three fundamental competency areas for social 
entrepreneurship that will guide the development of our training modules: 

► Entrepreneurial skills • Defining project objectives and evaluating resources • Developing 
methodologies for future work • Generating and evaluating entrepreneurial ideas • Business planning 
and accessing funding. 

► Digital skills • Familiarization with internet and online resources • Creating brand identity • Online 
marketing and social media management • Digital document security. 

► Transversal skills • Effective communication in professional contexts • Discussion and presentation skills 
• Adaptability to different work situations • Effective description of results and competencies. 

 
PROPOSED TRAINING APPROACH 

Based on these results, we propose an integrated training approach that combines: 

► Theoretical modules: to provide the conceptual foundations of social entrepreneurship. 
► Practical workshops: to develop concrete skills through simulations and case studies. 
► Personalized mentoring: to support individual development of aspiring social entrepreneurs. 
► Field projects: to apply acquired skills in real contexts. 
 
Additionally, given the specific nature of social entrepreneurship, we will integrate into the training courses: 

• Knowledge of the specific regulatory and fiscal context for social enterprises. 
• In-depth understanding of social and solidarity economy principles. 
• Development of strong ethical and social awareness. 
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3.3 Assessing Training Needs: The Tutor 
Profile in Social Entrepreneurship 
Education 
 

Social entrepreneurship education presents a unique challenge in today's 
learning landscape. It requires an approach that combines business skills, 
social awareness, and innovation. In this context, the tutor's role is crucial, 
bridging the gap between theory and practice, social vision and business 
implementation. 
Project partners ACDC and GIFTED shared their training expertise to give the 
team a common foundation for building the ideal trainer profile. It's 
important to note that GIFTED and ACDC used a mix of traditional academic 
sources and innovative web-based tools. This combination offers a variety of 
sources and approaches, not just academic but also innovative and digital. 
This diverse approach allowed for research that covers both formal and non-
formal education, reflecting the dynamic and fast-changing nature of social 
entrepreneurship. 
The following sections present the basic conditions, aspects, theories, and 
methods that make effective training possible. The four sub-chapters will 
help build comprehensive and effective teaching modules, always keeping in 
mind the specific target group chosen. This structure, enriched by diverse 
sources, aims to provide a complete and up-to-date framework for training 
tutors in social entrepreneurship. 
 

3.3.1 Key Conditions for Effective Learning in 
Social Entrepreneurship 
Creating an optimal learning environment is crucial for educational success, 
especially in a dynamic field like social entrepreneurship. Based on Robert 
Gagné's "Conditions of Learning" (1985) and adapting them to our context, 
we identify three essential conditions: 

Psychological Safety and Inclusivity 

Psychological safety, a concept developed by Edmondson (1999), is 
particularly relevant in social entrepreneurship education. Students need to 
feel free to explore innovative and potentially risky ideas. Practical example: 
a tutor can use various group dynamics management techniques to create 
an inclusive and safe environment. These might include active listening 
exercises, establishing clear communication guidelines, and using icebreaker 
activities to build trust among participants. 

Ex. Activity: at the start of the course, the tutor can lead a "group contract" 
exercise. Here, students collectively set ground rules for interaction, 
emphasizing respect, openness, and mutual support. 
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Autonomy and Experiential Learning 

Adult learning, as theorized by Knowles (1984), is characterized by autonomy and experience orientation. In 
social entrepreneurship, this translates into real project-based learning opportunities. Practical example: 
implement Valerie Lim's entrepreneurial coaching model (Coach Campus, 2020), which emphasizes guided 
discovery and self-reflection. Ex. Activity: students can be tasked with developing a mini social 
entrepreneurship project in their local community, applying learned principles and receiving regular coaching 
from the tutor. 

Challenge and Innovation 

Vygotsky's concept of the "zone of proximal development" (1978) is particularly relevant here. Challenges 
should be calibrated to stimulate without overwhelming. Practical example: use Design Thinking for Social 
Impact (IDEO.org, 2015) as a framework for addressing complex social problems. Ex. Activity: Organize a 
"Social Innovation Hackathon" where students collaborate to solve a real social challenge in a limited time, 
with support from expert mentors. 

 

3.3.2 Key Aspects for the Tutor 
The tutor in social entrepreneurship education must be versatile, taking on different roles as needed. Based 
on Hattie (2012) and integrating the specifics of social entrepreneurship, we identify four key roles: 

Coach and Mentor 

Coaching in social entrepreneurship goes beyond traditional techniques, incorporating elements of 
mentorship and emotional support. Practical example: apply the GROW model (Goals, Reality, Options, Will) 
adapted to social entrepreneurship (Whitmore, 2002). Ex. Activity: monthly one-to-one coaching sessions 
with each student, focused not only on project development but also on personal growth as a social 
entrepreneur. 

Facilitator of Collaborative Learning 

Collaboration is essential in social entrepreneurship, where solutions often emerge from the intersection of 
different perspectives. Practical example: use facilitation techniques like the "World Café" (Brown & Isaacs, 
2005) to stimulate deep discussions on social entrepreneurship topics. Ex. Activity: regularly organize peer 
learning sessions where students present their progress and challenges, receiving feedback and suggestions 
from the group. 

Evaluator and Promoter of Critical Reflection 

Evaluation in social entrepreneurship must go beyond traditional parameters, including social impact metrics. 
Practical example: implement Kirkpatrick's model (Kirkpatrick & Kirkpatrick, 2006) for training evaluation, 
adapting it to include social impact measures. Ex. Activity: ask students to keep a "reflection diary" on social 
impact, to be regularly discussed with the tutor and peers. 

Content Expert and Connector 

The tutor must have deep knowledge of the sector and the ability to connect students with relevant resources 
and networks. Practical example: create an "ecosystem map" of local and global social entrepreneurship, to 
be used as a teaching and networking tool. Ex. Activity: Regularly organize "expert meetings", inviting 
successful social entrepreneurs to share their experiences with students. 
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3.3.3 Tutor Sustainability 
Tutor sustainability is crucial for the long-term success of social entrepreneurship training programs. 
Adopting the IOM Matrix framework (DHHS Alaska, 2012) and integrating it with the latest research on 
professional sustainability in education, we consider sustainability at individual, relational, and community 
levels: 

Individual Sustainability 

Individual sustainability focuses on the tutor's personal and professional well-being. 

• Continuous professional development: implement a structured professional development program 
that includes training on new teaching methods, trends in social entrepreneurship, and soft skills. 

• Stress management and burnout prevention: provide resources and support for stress management, 
such as mindfulness sessions, individual coaching, and sabbatical periods for professional 
regeneration. 

• Reflection and self-assessment: encourage regular self-reflection and evaluation practice. 
Relational sustainability 

Relational sustainability focuses on creating and maintaining meaningful and supportive professional 
relationships. 

• Community of practice: create and nurture a community of practice for social entrepreneurship 
tutors, facilitating the exchange of best practices and mutual support. 

• Interdisciplinary collaborations: promote collaborations with professionals from other sectors to 
enrich tutors' perspectives. 

• Networking with the sector: facilitate regular connections between tutors and key players in the 
social entrepreneurship sector. 

Community and Institutional Sustainability 

Community and institutional sustainability focuses on integrating the tutor's role within broader structures. 

• Economic sustainability: develop compensation models that recognize the unique value of social 
entrepreneurship tutors. 

• Clear career paths: define clear career progression paths for tutors. 
• Institutional integration: ensure that the tutor's role is fully integrated and valued within the 

institutional structure. 
• Community impact: create opportunities for tutors to extend their impact beyond the classroom. 

Practical implementation example: 

Develop an "Excellence Program for Social Entrepreneurship Tutors" that integrates all these elements. The 
program could include: 

• A personalized professional development path for each tutor 
• A two-way mentoring system, where tutors both receive and provide mentoring 
• Annual action-research projects focused on innovation in social entrepreneurship teaching 

methodologies 
• An "innovation fund" to support tutors in developing and experimenting with new pedagogical 

approaches 
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• Strategic partnerships with social enterprises and sector organizations to keep tutors connected with 
field realities 

 

3.3.4 Useful Tools and Methodologies 

1. Design Thinking for Social Impact 
Design Thinking for Social Impact is a human-centered approach to innovation that draws from the designer's 
toolkit to integrate the needs of people, the possibilities of technology, and the requirements for business 
success. This methodology is particularly useful in social entrepreneurship as it emphasizes empathy, 
ideation, prototyping, and testing to solve complex social problems. 

Practical example: tutors can guide students through a five-stage process: Empathize (research your users' 
needs), Define (state your users' needs and problems), Ideate (challenge assumptions and create ideas), 
Prototype (start to create solutions), and Test (try your solutions out). This process helps students develop 
innovative solutions to social challenges. (IDEO.org, 2015) 

2. Experiential and Project-Based Learning 
This approach combines hands-on experience with reflection, conceptualization, and active experimentation. 
It involves students in real-world projects where they can apply their learning to actual social 
entrepreneurship challenges. 

Practical example: structure the course around a real social entrepreneurship project, from conception to 
presentation to potential social investors. Students go through all stages of project development, learning by 
doing and reflecting on their experiences. (Kolb, 1984) 

3. Lean Startup for Social Enterprises 
The Lean Startup methodology adapts business startup techniques to the social sector. It emphasizes rapid 
iteration, customer feedback, and measuring impact throughout the development process. 

Practical example: guide students through the process of creating a "Minimum Viable Product" for their social 
enterprise idea. They can then test key hypotheses with real beneficiaries, using the "Build-Measure-Learn" 
feedback loop to iterate and improve their solution quickly. (Ries, 2011) 

4. Social Impact Measurement 
This methodology focuses on quantifying the social, environmental, and economic value created by an 
organization. It's crucial for social enterprises to demonstrate their impact to stakeholders. 

Practical example: conduct a practical workshop on creating a "theory of change" and selecting appropriate 
impact indicators for different types of social enterprises. Students can learn to use frameworks such as Social 
Return on Investment (SROI) or Impact Reporting and Investment Standards (IRIS) to measure and 
communicate their impact effectively. 

5. Storytelling for Social Change 
Storytelling for Social Change is a powerful tool for social entrepreneurs to communicate their mission, 
engage stakeholders, and inspire action. It involves crafting compelling narratives that highlight the social 
problem, the proposed solution, and the potential impact. 

Practical example: organize a training session on social "pitch" techniques, culminating in a pitch competition 
judged by a panel of sector experts. This helps students learn to articulate their social enterprise ideas 
concisely and persuasively. 
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The tutor's role in social entrepreneurship education is multifaceted and complex, requiring a unique 
combination of pedagogical skills, sector knowledge, and facilitation abilities. Adopting a holistic approach 
that integrates innovative methodologies and is based on solid theoretical foundations can significantly 
improve the effectiveness of training programs for social entrepreneurs. The key to success lies in the tutor's 
ability to create a learning environment that is both safe and stimulating, that promotes autonomy and 
collaboration, and that prepares students to face the complex challenges of the social entrepreneurship 
world. Through an ongoing commitment to pedagogical excellence, critical reflection, and innovation, tutors 
can play a transformative role in training future leaders of social entrepreneurship, thus contributing to 
positive and lasting change in society. 
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3.4 Assessment of Educational Needs: 
the learner profile in social 
entrepreneurship 

 

Education in social entrepreneurship requires a student-centered 
approach that considers the unique characteristics of adults embarking on 
this learning journey. Based on extensive research and ongoing discussions 
presented in previous chapters, we have identified several learner profiles 
in the field of social entrepreneurship. These profiles reflect the diversity 
of backgrounds, motivations, and objectives that emerged from our 
analysis of best practices and the legislative context in various European 
countries. 
To systematically address the needs of these different learner profiles, we 
have developed a multidimensional approach to learning in social 
entrepreneurship. This approach starts with an understanding of the 
different types of learners, analyzing their distinctive characteristics, 
motivations, and unique challenges. This detailed analysis of profiles serves 
as the foundation for the entire educational process, allowing us to tailor 
teaching strategies to the specific needs of each group. 
Based on this understanding, we explore the environmental and 
pedagogical conditions necessary to facilitate optimal learning. These key 
conditions take into account the diverse needs and backgrounds of 
learners, creating a learning environment that maximizes each individual's 
potential. We recognize that the learning journey in social 
entrepreneurship is often filled with challenges. Therefore, we identify 
specific obstacles that different learner profiles may encounter and 
propose targeted support strategies. These strategies are designed to 
overcome barriers to learning and create a more inclusive and accessible 
educational path. With these foundations in mind, we propose effective 
learning methodologies that respond to the needs of different learner 
profiles. These pedagogical approaches are specifically adapted to address 
the identified challenges and leverage optimal learning conditions, 
ensuring a rich and transformative educational experience. Finally, we 
recognize the importance of a continuous evaluation and feedback 
process. This element is crucial to ensure that the implemented strategies 
and methodologies are truly effective and to provide a mechanism for 
continuous improvement of the learning process. 
 

3.4.1 The learner profile in social 
entrepreneurship 
Through our research process and discussions, we have identified five main 
learner profiles in the realm of social entrepreneurship. These profiles are 
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not exhaustive but represent significant archetypes that emerge from the landscape of social 
entrepreneurship in Europe.  

The motivated social innovator is characterized by a burning passion for social change and a creative mind 
oriented toward problem-solving. These individuals are often driven by a clear vision of how they would like 
to improve the world but may lack practical entrepreneurial skills or a deep understanding of market 
dynamics. Their enthusiasm is a valuable resource but needs to be channeled through structured training on 
business practices and financial sustainability.  

The professional in transition brings with them significant work experience and an extensive professional 
network. These individuals seek to redirect their skills toward the social sector, driven by a desire for greater 
impact and personal fulfillment. The main challenge for this group is often overcoming mindsets and habits 
rooted in the for-profit sector, requiring a reorientation toward social impact objectives balanced with 
economic sustainability.  

The vulnerable individual seeking empowerment represents a particularly significant category in the context 
of social entrepreneurship. Belonging to disadvantaged groups, these learners bring direct and profound 
knowledge of the social problems they intend to address. Their resilience and determination are invaluable 
resources, but they may have to overcome additional barriers such as lack of financial resources or self-
confidence. Training programs must be designed to value their unique experiences while providing the skills 
and support necessary to overcome systemic obstacles.  

The caregiver entrepreneur emerges from personal caregiving experiences, bringing with them deep 
empathy and multitasking skills. These individuals are motivated to create entrepreneurial solutions that 
support other caregivers and people with special needs, based on their direct understanding of the 
challenges faced. Their main obstacle is often time management, having to balance caregiving responsibilities 
with entrepreneurial development. Training programs must be flexible and provide tools for effective 
management of these multiple roles.  

The activist in transition brings strong social awareness and networking skills, seeking to increase the impact 
of their activism through entrepreneurial approaches. These learners often have to navigate the tension 
between activist ideals and entrepreneurial pragmatism, requiring training that helps them translate passion 
for social causes into sustainable business models.  

These profiles, emerging from our research and discussions among project partners, represent a starting 
point for understanding the diverse needs and potential of learners in social entrepreneurship. Recognizing 
this diversity is crucial for developing effective and personalized training programs, capable of responding to 
the specific needs of each group and maximizing their potential social impact (Knowles et al., 2015).  

3.4.2 Key conditions for effective learning  
To facilitate learning in social entrepreneurship for the different learner profiles identified—from the 
motivated social innovator to the caregiver entrepreneur—it is essential to create optimal learning 
conditions. These conditions must consider not only the unique characteristics of adult learners but also the 
specific needs and challenges that each profile faces in the context of social entrepreneurship.  
One of the fundamental conditions is the relevance and immediate applicability of learning. This aspect is 
particularly important for profiles like the professional in transition or the activist seeking to translate their 
passion into a sustainable social enterprise. For these learners, the use of real case studies and the direct 
application of concepts to concrete projects are essential. For example, a professional in transition might be 
encouraged to identify how their existing skills can be applied to a specific social problem, developing a 
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proposal for an entrepreneurial solution that bridges their past experiences with new social ambitions. 
Closely linked to this concept is experiential learning, which is crucial for all profiles but particularly for the 
vulnerable individual seeking empowerment. For this group, direct experiences like visits to existing social 
enterprises or the implementation of micro-pilot projects can be transformative, providing not only practical 
knowledge but also increasing self-confidence and awareness of their capabilities. Peer support and 
networking emerge as vital elements, especially for profiles like the caregiver entrepreneur or the motivated 
social innovator. Creating learning communities where these learners can share unique challenges and 
innovative solutions can be incredibly powerful. For example, caregiver entrepreneurs could greatly benefit 
from exchanging ideas on how to balance caregiving responsibilities with entrepreneurial development, 
while social innovators could draw mutual inspiration to refine their transformative ideas. Finally, flexibility 
and accessibility of learning are crucial for all profiles but take on particular importance for learners like the 
vulnerable individual or the caregiver, who may face significant barriers to participation. Offering flexible 
learning modalities that combine asynchronous online modules with practical in-person sessions can allow 
these learners to integrate learning into their complex lives. Moreover, designing tasks adaptable to different 
life situations can significantly increase the inclusivity and success of the program. In summary, these 
conditions—relevance and applicability, experiential learning, peer support and networking, flexibility and 
accessibility—form an integrated learning ecosystem. When implemented holistically and adapted to the 
different learner profiles, these conditions create a training environment that not only imparts knowledge 
and skills but also inspires, empowers, and transforms participants into true agents of social change through 
entrepreneurship.  

3.4.3 Challenges and support strategies 

Adult learners in social entrepreneurship face unique challenges that require targeted support strategies 
(Merriam & Bierema, 2013). Understanding and addressing these challenges is fundamental for the success 
of training programs.  

► Time management is a significant challenge for many adult learners, especially those balancing learning 
with work and family commitments. To address this challenge, training programs should offer flexible 
options, such as modular courses or blended learning, which combine online learning with in-person 
sessions. Additionally, teaching time management and productivity techniques can be integrated into 
the curriculum, providing learners with practical tools to optimize their study time.  

► Financial barriers can represent a significant obstacle, especially for learners from disadvantaged 
backgrounds. Strategies to address this challenge include providing detailed information on scholarships, 
microcredits for social enterprises, and other funding options. Furthermore, programs could consider 
partnerships with organizations that offer financial support to emerging social entrepreneurs.  

► Technological updates are an increasing challenge, given the rapid evolution of digital tools in 
entrepreneurship. To overcome this barrier, programs should offer dedicated technical support and 
introductory sessions on digital tools specific to social entrepreneurship. This could include workshops 
on crowdfunding platforms, social project management tools, or software for measuring social impact.  

► Developing an entrepreneurial mindset is fundamental, especially for learners who come from non-
entrepreneurial backgrounds. Effective strategies include incorporating personal development activities 
and coaching on entrepreneurial mindset into the curriculum. This could involve visualization exercises, 
case studies of successful social entrepreneurs, and guided reflection sessions to help learners identify 
and overcome their mental barriers. 
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3.4.4 Effective learning methodologies 

To meet the needs of adult learners in social entrepreneurship, it is necessary to adopt learning 
methodologies that are not only effective but also engaging and transformative. These methodologies must 
be based on active and collaborative learning approaches, in line with adult learning theories (Wlodkowski & 
Ginsberg, 2017). 

► Project-based learning is particularly suited to social entrepreneurship, allowing learners to apply 
theoretical knowledge to real challenges. An effective approach could be to guide learners through 
developing a social enterprise project from the start to the finish of the course. This could culminate in 
the creation of a complete business plan and its presentation to potential social investors. This process 
not only consolidates learning but also provides a tangible outcome that learners can use outside the 
training context. 

► Mentoring and coaching play a crucial role in developing social entrepreneurs. Pairing learners with 
experienced social entrepreneurs can provide invaluable personalized support. Monthly one-on-one 
mentoring sessions can offer learners the opportunity to discuss specific challenges, receive feedback on 
ideas and projects, and benefit from the practical experience of their mentors. This approach not only 
facilitates learning but also helps learners build professional networks in the social entrepreneurship 
sector. 

► Reflective learning is fundamental for personal and professional development in social 
entrepreneurship. Encouraging learners to keep a reflective learning journal can help them process their 
experiences, identify areas for growth, and connect theory to practice. Regular group reflection sessions 
can also promote collaborative learning, allowing learners to share insights and challenges. 

► Collaborative learning reflects the interconnected nature of social entrepreneurship. Group projects that 
simulate the creation of a social enterprise, with roles assigned based on individual skills, can replicate 
real-world dynamics. These projects not only develop technical skills but also leadership, communication, 
and conflict resolution abilities, all essential for success in social entrepreneurship. 

 

3.4.5 Continuous evaluation and feedback 
A system of continuous evaluation and feedback is essential to ensure that learning is effective and relevant 
in the context of social entrepreneurship. This approach must go beyond traditional academic assessments 
to include metrics relevant to entrepreneurial success and social impact (Kirkpatrick & Kirkpatrick, 2006). 

► Regular self-assessment is a key component of this process. Encouraging learners to evaluate their 
progress toward learning objectives promotes self-awareness and autonomy. Tools like self-assessment 
rubrics and learning diaries can support this process, helping learners identify areas of strength and 
opportunities for improvement. 

► Peer feedback is particularly valuable in the context of social entrepreneurship, where collaboration and 
co-creation are fundamental. Implementing peer review systems for learners' projects and social 
enterprise ideas not only provides diverse perspectives but also helps learners develop critical analysis 
and constructive feedback skills. 
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► Competency-based assessment is crucial to ensure that learners not only acquire theoretical knowledge 
but also develop the practical skills necessary for success in social entrepreneurship. This could include 
practical assessments like pitch presentations, developing social business plans, or managing pilot 
projects. 

► Incorporating stakeholder feedback, when possible, can provide an invaluable real-world perspective. 
This could include feedback from community members, potential customers, or social investors on 
learners' projects. This not only enriches the learning process but also helps learners better understand 
the needs and expectations of the social entrepreneurship sector. 
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4. The Training Cycle - From Theory to 
Practice 

 

The previous chapters laid a strong foundation for building an innovative and 
targeted training program in social entrepreneurship. In Chapter 2, we 
explored the diverse landscape of social enterprises in Europe, analyzing best 
practices and regulatory frameworks in different partner countries. This 
analysis revealed the richness and diversity of the sector, while highlighting 
the need for a flexible training approach adaptable to different national 
realities. Chapter 3 then led us through an in-depth assessment of training 
needs, outlining the profiles of potential social entrepreneurs and their 
trainers. We identified key competencies needed for success in social 
entrepreneurship, recognizing the importance of balancing entrepreneurial 
skills with strong social awareness and innovation ability.  

Now, in Chapter 4, we are at the crossroads between theory and practice, 
ready to translate the knowledge gained and insights developed into a 
concrete and effective training cycle. This chapter focuses on the meso 
phase of the DIGILANCE project, as outlined in the first chapter. In this 
crucial phase, we move from theoretical planning to practical 
implementation, with in-person training of the first 20 carefully selected 
learners in each partner country. This transition represents a key moment in 
the project where the ideas and concepts developed in previous chapters 
come to life through structured training modules, innovative teaching 
methods, and a learner-centered approach. Our goal is to create a learning 
environment that not only imparts knowledge but also inspires, motivates, 
and provides the practical tools necessary to successfully start and manage 
social enterprises. In this chapter, we will explore the process of building 
training modules, detailing how the identified macro-topics have been 
transformed into coherent and interactive teaching units. We will examine 
the methodology used for training the trainers (C1), a fundamental step to 
ensure effective program implementation. We will also analyze the 
implementation of the first pilot training in partner countries, evaluating 
how the content has been adapted to the specific needs of each national 
context. Finally, we will discuss the importance of follow-up and post-
training mentoring, crucial elements to ensure that the knowledge acquired 
translates into concrete actions in the world of social entrepreneurship. This 
chapter represents the culmination of our project journey, where theory and 
practice merge to create a cutting-edge training program capable of 
responding to the challenges and opportunities of social entrepreneurship in 
Europe. Through this training cycle, we aim to catalyze the birth of a new 
social entrepreneurs, equipped with the skills, vision, and determination 
necessary to generate lasting positive impact in their communities and 
beyond. 

" Our goal is to create a learning 
environment that not only imparts 

knowledge but also inspires, 
motivates, and provides the 
practical tools necessary to 

successfully start and manage 
social enterprises. " 
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4.1 Construction of Training Modules 

 

The transition from identifying training needs to developing educational 
modules is a critical process in the DIGILANCE project. Our goal is to 
structure the training path into specific modules, each addressing a key 
topic relevant to social entrepreneurship. This modular approach allows for 
flexibility and adaptability, crucial given the diverse contexts of social 
enterprises across Europe (Defourny & Nyssens, 2010). 

4.1.1 Module Structuring: Macro, Meso, and 
Micro Levels  
We construct the modules on three distinct levels, following a micro-meso-
macro approach developed by the Ostfalia partner (Kolhoff, L. 2020 – 2022 
- 2024). This method, adapted to social entrepreneurship training, ensures 
a comprehensive, coherent, and contextualized learning experience. It 
reflects the complexity of social entrepreneurship, which requires 
understanding at multiple levels, from the individual to the broader social 
context (Dacin et al., 2011).  

Macro level: here, we define general guidelines for each module, including 
topic titles and partner responsibilities. This establishes the structure and 
main content of each module, aligning with overall project objectives. The 
macro level corresponds to the broader context of social entrepreneurship 
in europe, considering policies, cultures, and economic systems influencing 
the sector.  

Meso level: this phase involves detailed module planning, including 
curriculum creation, lesson plans, and teaching strategies. Each module 
includes detailed descriptions, specific learning objectives, and teaching 
methods. This level ensures content relevance for the target audience, 
bridging the gap between broad concepts and practical application. It 
represents the interconnection between the individual and the broader 
context, focusing on relationships and intermediate structures like local 
communities and support networks for social entrepreneurs.  

Micro level: this level focuses on producing concrete teaching materials 
such as presentations, videos, exercises, and multimedia resources. These 
materials are designed for both in-person and digital platforms like moodle, 
facilitating access and interactivity. This level of detail ensures theoretical 
concepts translate into tangible and engaging learning experiences, 
focusing on developing the personal and professional skills necessary for 
social entrepreneurs.  

This three-level approach offers several advantages: 
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► Coherence and integration: it ensures a logical connection between the project's overall objectives, 
specific module contents, and concrete l learning activities. This coherence helps learners see the bigger 
picture while engaging with detailed content. 

► Adaptability: the approach allows for content and methodology adaptation to different national and 
local contexts while maintaining a common European-level structure. This flexibility is crucial given the 
diverse social entrepreneurship landscapes across Europe. 

► Learning: it facilitates learning that accounts for both individual competencies and the broader context 
in which social entrepreneurs operate. This holistic approach aligns with the complex nature of social 
entrepreneurship, which requires both personal skills and systemic understanding. 

► Scalability: the approach enables the development of materials that can be easily adapted and scaled for 
various training needs and learning contexts. This scalability is particularly important for a project aiming 
to impact social entrepreneurship education across Europe. 

► Multi-level evaluation: it provides a framework for assessing training effectiveness at different levels, 
from individual progress to broader impact on the social entrepreneurship sector. This multi-faceted 
evaluation approach allows for comprehensive assessment of the training's outcomes and impact. 

 

4.1.2 Identification of Macro-Topics and Competencies, Role 
Assignment, and Tandem Collaboration  
The first phase in constructing the training modules involves identifying key macro-topics, each associated 
with specific competencies that address the training needs identified in previous chapters. We selected these 
macro-topics considering the needs identified in the social entrepreneurship context and the skills necessary 
to operate effectively in this sector.  
Tandem approach for module creation means each module is developed by a responsible partner with 
support from a secondary partner. This method ensures skill-sharing among partners, allowing for the 
creation of modules that reflect diverse methodological perspectives. Below, we present the training 
modules with their content, competencies, and responsible partners:  
 
1. Introduction: Social Entrepreneurship/Social Enterprise in Europe 
Content: overview of social enterprise concept, history and development in Europe, European regulatory 
framework. 
Competencies: understanding of European social entrepreneurship context, comparative analysis skills. 
Responsible Partner: DmlAS (Italy) 
Supporting Partner: Diadromes (Greece) 
 
2. The Social Entrepreneur Profile and Transversal Skills 
Content: characteristics of social entrepreneurs, ethical leadership, communication and relational skills. 
Competencies: Self-awareness, leadership, effective communication, critical thinking. 
Responsible Partner: ACDC (Romania) 
Supporting Partner: UPI (Slovenia) 
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3. The Idea 
Content: generation and evaluation of social enterprise ideas, community needs analysis. 
Competencies: creativity, innovative thinking, social needs analysis. 
Responsible Partner: GIFTED (Ireland) 
Supporting Partner: ACDC (Romania) 
 
4. The Service/Product 
Content: development of products and services with social impact, prototyping, market testing. 
Competencies: design thinking, product development, feasibility analysis. 
Responsible Partner: GIFTED (Ireland) 
Supporting Partner: DmlAS (Italy) 
 
5. Market Overview 
Content: social market analysis, target identification, positioning. 
Competencies: market research, competitor analysis, market segmentation. 
Responsible Partner: OSTFALIA (Germany) 
Supporting Partner: DmlAS (Italy) 
 
6. Marketing and Sales 
Content: marketing strategies for social enterprises, impact communication, ethical sales. 
Competencies: social marketing, storytelling, digital communication strategies. 
Responsible Partner: DmlAS (Italy) 
Supporting Partner: GIFTED (Ireland) 
 
7. Organization/Personnel 
Content: organizational structures for social enterprises, human resource management, volunteerism. 
Competencies: personnel management, inclusive leadership, organizational development. 
Responsible Partner: ACDC (Romania) 
Supporting Partner: UPI (Slovenia) 
 
8. Opportunities and Risks 
Content: SWOT analysis for social enterprises, risk management, resilience strategies. 
Competencies: strategic thinking, risk management, decision-making capacity. 
Responsible Partner: UPI (Slovenia) 
Supporting Partner: Diadromes (Greece) 
 
9. Financing 
Content: financing models for social enterprises, crowdfunding, impact investing. 
Competencies: financial planning, fundraising, budget management. 
Responsible Partner: Diadromes (Greece) 
Supporting Partner: OSTFALIA (Germany) 
 
10. Implementation Plan 
Content: action plan development, social project management, impact measurement. 
Competencies: project management, strategic planning, social impact assessment. 
Responsible Partner: Diadromes (Greece) 
Supporting Partner: OSTFALIA (Germany) 
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11. Business Plan 
Content: creating a business plan for social enterprises, financial projections, pitching to investors. 
Competencies: business planning, financial analysis, effective presentation. 
Responsible Partner: OSTFALIA (Germany) 
Supporting Partner: UPI (Slovenia) 
This collaborative approach not only leverages diverse expertise within the consortium but also ensures that 
modules benefit from multiple perspectives, enhancing their relevance and applicability across different 
European contexts. The modular structure allows for comprehensive and flexible training, covering all 
essential aspects of social entrepreneurship, from initial ideation to detailed planning and implementation. 

 

4.1.3 Creation with the Template  
To guide the creation of training modules, Ostfalia developed a template offering a general structure to 
follow. This template includes several key sections, each designed to ensure the modules are comprehensive, 
coherent, and adaptable to the needs of trainers and learners. The structure proposed by the template 
includes: 

A) Module index: provides a structured overview of contents, allowing trainers and learners to easily 
navigate the material. It includes all main elements of the module, facilitating quick access to desired 
information. 
B) Introduction with module description: offers an overview of the module, explaining its relevance in the 
context of social entrepreneurship. It outlines learning objectives, main contents, and competencies to be 
developed, preparing learners for what follows. 
C) Glossary: defines key terms related to social entrepreneurship and module-specific concepts. This ensures 
a common understanding of terminology used, particularly important given the project's multinational 
context. 
D) Lesson program: outlines the temporal and organizational structure of the module, specifying the duration 
of each teaching unit and the sequence of topics. This aids trainers in planning and learners in managing their 
study time. 
E) Presentation plan: provides the central content of the module in presentation format, including slides, 
trainer notes, and suggestions for interactive activities. This element is fundamental for ensuring effective 
content transmission. 
F) Examination modalities: describes how learning will be assessed, often through the creation of a business 
plan component. This aligns assessment with the course's practical objectives, ensuring learners can apply 
what they've learned. 
G) Summary: offers a synthesis of the module's key points, available in both text and audio format. This 
supports learning consolidation and provides a quick reference for main concepts. 
H) Literature: lists additional resources and bibliographic references for further exploration of topics covered. 
This encourages autonomous learning and provides bases for further exploration. 
I) Notes for trainers: includes pedagogical suggestions, practical advice, and additional information to 
support trainers in effectively delivering the module.   
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This integrated version provides a comprehensive overview of the module structure and content, reflecting 
the depth and breadth of the DIGILANCE project's approach to social entrepreneurship education. This 
structured approach ensures consistency across modules while allowing flexibility to address unique aspects 
of each topic. The template serves as a scaffold, supporting module developers in creating comprehensive 
and engaging learning materials. It's crucial to emphasize that module content must adhere to all educational 
principles described in previous chapters. Each module must integrate experiential and interactive activities, 
audio and video contributions, graphic images, and collaborative experiences. This multisensory and 
participatory approach aims to engage learners, facilitating deeper and more lasting learning (Kolb, 2014). 

 

4.1.4 Module Verification: Three-Phase Process 
To ensure module quality, we implemented a three-phase verification process: 

1. Internal Review with Supporting Partner 
2. Review by Ostfalia 
3. Testing with Future Trainers 

 
This multi-level verification process ensures that modules meet the project's high standards and are practical 
and effective in real training scenarios. It allows for iterative improvement, incorporating insights from 
various stakeholders, including future trainers who will directly implement these modules. The construction 
of training modules in the DIGILANCE project represents a collaborative process, designed to translate 
theoretical insights into practical, engaging, and effective learning experiences. This approach not only 
ensures the quality and relevance of the training material but also reflects the project's commitment to 
creating a truly European perspective on social entrepreneurship education (Borzaga & Defourny, 2001). 
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4.2 C1 Training for Trainers in Slovenia 
 

The testing phase of the training modules is closely linked to the C1 training, 
an important event in the development process of the DIGILANCE program. 
This transnational training, held in Slovenia under the expert guidance of 
UPI, represented a moment of synthesis and verification of the work done 
up to that point. 

4.2.1 Objectives of C1 Training 

The primary objective of C1 training was to develop and refine the skills of 
trainers in the field of social entrepreneurship, with a particular focus on 
integrating innovative digital solutions and practical implementation of the 
approach outlined in the previous chapters of the Innovation Book. This 
event aimed to:  

• Ensure a common and in-depth understanding of the DIGILANCE 
project objectives among all partners. 
• Improve participants' abilities in teaching social entrepreneurship, 
with particular attention to the use of innovative technologies and 
methodologies. 
• Promote an exchange of best practices between different national 
contexts, thus enriching each trainer's knowledge base. 
• Test the training modules developed by each partner in a practical 
and interactive way, allowing for critical revision and improvement based 
on direct experience. 
• Strengthen the transnational network of trainers, creating a 
community of practice in the field of social entrepreneurship education. 
Training trainers in social entrepreneurship should not only convey 
knowledge but also model an innovative and socially aware approach to 
teaching itself. (Hockerts, 2018) 

4.2.2 Methodology Used 

The C1 adopted a multifaceted methodological approach, based on the 
principles of experiential learning and transformative learning, using the 
Moodle online platform for accessing the contents of individual modules. 
The methodology was structured into several components: 

1. Interactive Sessions: based on the "learning by doing" principle, 
these sessions allowed trainers to directly experience the activities they will 
propose to their students. 
2. Use of Digital Tools: in line with the DIGILANCE project objectives, 
extensive use was made of digital platforms for e-learning, online 
collaboration tools, and software for managing social projects. 
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3. Case Studies and Role-Playing: the analysis of real cases of social enterprises and the simulation of 
teaching scenarios allowed for contextualizing learning. 

4. Peer Learning and Feedback: participants had the opportunity to teach parts of the modules to their 
colleagues, receiving constructive feedback. 

5. Field Visits: meetings were organized with innovative social enterprises in the Slovenian territory, 
offering a direct and concrete experience of the sector. 

6. Critical Reflection: structured moments of individual and group reflection allowed for processing 
experiences and connecting them to their national realities. 

7. Intercultural Exchange: A fundamental aspect of C1 training was the opportunity for trainers to interact 
with colleagues from different backgrounds and cultural contexts. This intercultural exchange greatly 
enriched the training experience, increasing the level of collective knowledge and offering new 
perspectives on how to address the challenges of social entrepreneurship in different national contexts. 

Participants had the opportunity to share experiences, methodologies, and approaches specific to their 
countries, stimulating critical reflection on how to adapt the training modules to different local realities. This 
process of exchange and comparison encouraged tutors to think more flexibly and creatively about how they 
can adapt the various modules to their specific contexts and the particular needs of their future learners. 
Social entrepreneurship is deeply rooted in the cultural and institutional contexts in which it operates. 
Sharing experiences among trainers from different countries can lead to a richer and more nuanced 
understanding of how social entrepreneurship manifests in different parts of Europe (Dacin et al., 2011).This 
intercultural exchange experience stimulated tutors to reflect in advance on how they can adapt the various 
modules to their national contexts and the specific needs of their learners, thus promoting a more flexible 
and personalized approach to training in social entrepreneurship. 

 

4.2.3 Expected Results of C1 Training 

The expected results from C1 training were multiple and ambitious. 

► Methodological Alignment: create methodological cohesion among trainers from different national 
contexts, ensuring a harmonized approach while respecting local specificities. 

► Advanced Digital Skills: significantly improve trainers' skills in using digital tools for teaching social 
entrepreneurship. 

► Improvement of Training Modules: gather detailed feedback to refine and improve the training modules, 
ensuring maximum effectiveness and relevance. 

► Creation of a Community of Practice: establish a lasting network of trainers in social entrepreneurship 
at the European level, facilitating the continuous exchange of ideas and best practices. 

► Certification of Skills: issue mobility certificates attesting to the skills acquired during the course, thus 
increasing the professional value of trainers in the European context. 

► Personalized Action Plan: each trainer developed a personalized action plan for implementing the 
knowledge acquired in their national context. 

C1 training represented a moment in the DIGILANCE project, laying the foundations for an effective and 
coherent dissemination of the training program throughout Europe. It allowed for verifying and improving 
the developed contents, and creating a transnational community of social entrepreneurship educators, 
aligned in objectives and methodologies, while maintaining the richness of diverse national perspectives. 

  



  
DIGILANCE4SE – INNOVATION BOOK 60 

 

4.3 Implementation of the First Pilot 
Training in Partner Countries 
 

The transition from the design phase to practical implementation in the 
DIGILANCE project allowed for field testing of the modular structure, 
focusing specifically on the practical construction of business plans for 
innovative social enterprise ideas. The implementation of the first pilot 
training in partner countries provided initial training for 20 learners and 
enabled the assessment of the effectiveness and relevance of the 
developed training modules.  

4.3.1 Structure of the Pilot Training 
The structure of the pilot training required a delicate balance between 
methodological coherence and contextual flexibility. Each partner adapted 
the modules to local needs and the specificities of their area, while 
maintaining the integrity of the shared training approach. The training was 
designed as a series of intensive workshops, generally 5 days, not 
necessarily consecutive, each focusing on one or two main topics of the 
modules, facilitated by tutors trained during the C1 session and supported 
by industry experts when possible. The workshop structure was designed 
to offer a complete and integrated learning experience. Theoretical 
sessions laid the conceptual foundation for each main topic, enriched by 
multimedia presentations and audiovisual materials to stimulate different 
cognitive channels and improve learning. These were followed by practical 
applications, where participants could immediately test the concepts 
learned through individual and group exercises. These activities included 
simulations of realistic business scenarios, the construction of innovative 
business models, and the analysis of case studies relevant to the local 
context. As a unifying element of the course, each module concluded with 
a practical exercise focused on the progressive development of 
participants' business plans. This incremental approach led to the 
collective presentation and discussion of entrepreneurial projects, 
promoting a collaborative learning process and peer review, including 
exercises aimed at developing creativity and innovation. The combination 
of theory, practice, and project development created a dynamic and 
engaging learning environment, preparing participants to face the real 
challenges of social entrepreneurship.  

4.3.2 Participant Selection Criteria 
The selection of participants for the pilot training was a critical phase to 
ensure the effectiveness of the training intervention. The selection 
criteria were developed to create heterogeneous yet cohesive learning 
groups, with significant participation from vulnerable individuals. These 
criteria included: 
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► Motivation: a genuine and demonstrable interest in social entrepreneurship, accompanied by a 
willingness to develop specific skills in this area. Motivation was assessed through letters of intent and 
brief interviews. 

► Basic Entrepreneurial Skills: a minimum base of experience or knowledge in entrepreneurship or 
business management, assessed through candidates' resumes and previous experiences. 

► Digital Skills: sufficient familiarity with digital tools, essential for effectively participating in the program 
and developing innovative entrepreneurial projects. 

► Diversity and Inclusion: special attention was given to the inclusion of individuals from diverse 
backgrounds, focusing on those facing specific challenges (such as unemployment, physical and cognitive 
disabilities, belonging to minorities, or socio-economic disadvantage) for whom the program could be 
particularly relevant and transformative. 

 

4.3.3 Adaptation of Content to Learner Groups 
The effectiveness of a training program lies in its ability to meet the specific needs of learners. In this regard, 
the content of the modules underwent a targeted adaptation process, taking into account the unique 
characteristics of participants in each partner country. This customization process included: 

► Cultural contextualization  educational materials were reviewed to ensure their cultural relevance, 
incorporating local examples and case studies that resonated with the direct experience of participants. 

► Linguistic adaptation  beyond simple translation, the content was adapted to capture linguistic 
nuances and sector-specific terminologies in each national context. 

► Complexity level calibration  tutors had the flexibility to modulate the depth and complexity of the 
content based on the initial competence level of participants, ensuring an appropriate challenge without 
being either too elementary or overly complex. 

► Methodological approach variation  teaching methodologies were adapted to respond to the 
prevailing learning styles in the group, alternating more theoretical approaches with experiential and 
collaborative methodologies. 

 

4.3.4 Evaluation of the Pilot Training 
The evaluation of the pilot training adopted a multidimensional approach, combining quantitative and 
qualitative methods to gain a deep understanding of the effectiveness of the training intervention. The 
evaluation tools included: 

1. Satisfaction Surveys: administered at the end of each module and the entire course, they collected 
structured feedback on content, methodologies, and perceived applicability. 

2. Group Discussions: reflection sessions provided qualitative insights into participants' perceptions, 
facilitating the emergence of suggestions for improvement. 

3. Performance Analysis: the evaluation of the business plans developed by participants provided a 
tangible measure of the practical application of the skills acquired. 
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4. Direct Observations: trainers conducted structured observations during sessions, documenting the 
level of engagement, group dynamics, and the evolution of participants' skills. 

Additionally, after collecting all evaluations, the leaders of each partner team compiled a SWOT analysis 
slightly adapted by each partner, synthesizing strengths, weaknesses, and potential improvements to 
integrate. These evaluation results will be immediately useful for enhancing the content of the online e-
learning platform and for delving into some aspects missing in the follow-up phase with the most interested 
learners. In the long term, the synthetic evaluation could be a good source of inspiration for future projects. 

To have an example, these evaluation elements were gathered from all partner countries involved in the 
training. Overall, the level of learner satisfaction was very high, marked by significant enthusiasm and active 
participation. 

Strengths 

1. deep and meaningful content: participants appreciated the integration of theoretical knowledge with 
practical experiences across various organizations, enhancing learning outcomes and understanding of 
business plan development. 

2. high-quality materials and networking: high-quality educational materials were developed and provided 
excellent networking opportunities, promoting a shared interest in social entrepreneurship. 

3. diverse learning environment: courses involving participants with various skills and backgrounds 
enriched the learning environment, allowing for a diverse exchange of knowledge and experiences. 

4. practical relevance and team spirit: the training promoted team spirit and allowed participants to apply 
personal ideas and resources effectively, fostering the development of new relationships. 

5. interactive learning methods: the use of interactive and collective learning methods ensured active 
participation and engagement, making the content accessible and easier to grasp. 

Weaknesses 

1. insufficient time: many participants felt the time was insufficient to fully develop business ideas or cover 
all the technical aspects of the courses. 

2. technical complexity: some participants found the financial and managerial modules challenging, 
especially those with varying educational backgrounds. 

3. overwhelming content: the breadth of topics covered was often overwhelming, given the limited time 
available, which detracted from focusing on important modules. 

4. suitability for short-term workshops: the program's design was not always suitable for short-term 
formats, as some students missed dates due to holidays or other commitments. 

5. accessibility issues: concerns were raised about the accessibility of the content for participants with 
cognitive disabilities and those from non-technical backgrounds. 

Improvements 

1. enhanced engagement tools: introducing interactive digital tools and more real-life examples of social 
entrepreneurship could help maintain engagement and link theory with practical community examples. 

2. simplified technical content: simplifying the technical aspects of financial and managerial modules and 
focusing on streamlining content to ensure essential concepts are covered effectively within the available 
time. 

3. extended training duration: proposing a significantly longer time frame for the training to delve deeper 
into topics without overwhelming participants. 

4. more hands-on exercises: increasing the number of practical exercises and real-life business examples to 
enhance the learning experience. 
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5. frequent breaks: incorporating more frequent short breaks could help maintain participant energy and 
focus throughout intensive training schedules. 

 

4.3.5 Expected Results and Next Steps 
The pilot training phase of the DIGILANCE project was anticipated to not only validate the effectiveness of 
the training modules but also to highlight areas needing improvement and bring forth best practices tailored 
to specific contexts. Feedback from this phase has triggered an iterative process of reviewing and refining 
the modules, setting the stage for their wider dissemination. The forthcoming steps involve implementing a 
continuous monitoring system and a long-term follow-up with participants to evaluate the lasting impact of 
the program on their entrepreneurial journeys and their contributions to social value. Additionally, the 
project plans to expand the program to include other potential learner groups across partner countries and 
in new contexts, transforming module content into an e-learning platform. This platform, primarily aimed at 
training new tutors (as outlined in PR3 – macro phase chapter 1.2), seeks to foster a European network of 
social entrepreneurship training. 
This structured approach ensures that the DIGILANCE project meets the identified training needs and strives 
to cultivate, or at least inspire, a more robust, innovative, and inclusive European social entrepreneurship 
ecosystem. The initiative is designed to empower new social entrepreneurs with the necessary skills, vision, 
and principles to navigate market complexities effectively. 
Moreover, two potential avenues have been identified to support the ongoing training process: the 
development of a support resource ecosystem, including practical guides, e-learning platforms, and online 
practice communities to facilitate the adaptation of modules in new contexts; and the establishment of a 
network of program alumni. This network will enable the exchange of experiences, foster transnational 
collaboration, and provide mutual support among emerging social entrepreneurs. 
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4.4 Follow-up and Mentoring After Pilot 
Training 
The DIGILANCE project continues to offer support after the pilot training, 
focusing on transitioning to solid business plan creation and potential start-
up establishment. Through active monitoring and feedback mechanisms, 
the follow-up provides practical guidance and ongoing support, which are 
crucial for the success of the business ideas developed during the training. 

POST-TRAINING MENTORING GOALS 

The mentoring program addresses various aspects, including business 
plan development, assistance for international mobility, financial support 
seeking, and strategic networking: 

► Business Plan Development: participants receive coaching and 
supervision in creating business plans using the SEMD (Social Enterprise 
Model Development) model, which includes detailed guidance and 
completion of plans already started, considering international mobility.  
► Assistance for International Mobility: guidance in finalizing 
business plans with a view to international opportunities, which can 
expand resources and growth potential.  
► Financial Support Seeking: direction towards local agencies and 
European funding sources, in collaboration with project partners, to turn 
business ideas into reality.  
► Networking and Strategic Links: the program facilitates access to a 
network of essential contacts and strategic partners for the start-up 
initiation phase. 

MENTORING STRUCTURE 

The mentoring consists of monthly meetings, both individual and group, 
lasting about an hour each, spread over 4-5 sessions until the project's end. 
These meetings aim to: 

Monitoring and Progress Evaluation  detailed analysis of participants' 
progress with their business plans, focusing on challenges faced and 
successes achieved. 

In-depth Seminars  the meetings serve as seminars for analyzing and 
guiding business plan development. 

Support in Establishing Companies or Prototypes  practical advice for 
starting a business or developing prototypes. 

KEY MONITORING QUESTIONS 

Monitoring questions are crucial for customizing support, better 
understanding the development phase of each project, and renewing 
engagement levels: 
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Progress evaluation: "Can you describe the current stage of your project? What milestones have you achieved 
since the training?" 

Successes and strengths: "What aspects of your project have been most successful so far? Why?" 

Challenges and support Needs: "What challenges have you encountered? In which areas do you think you 
need additional support?" 

Financial strategy: "How have you managed the financial planning for your project? What obstacles have you 
faced in obtaining funding?" 

Future outlook and goals: "What are the next steps for your project? How can our ongoing support help you 
achieve your goals?" 

DOCUMENTATION AND REPORTING 

Each mentoring activity will be meticulously documented, including a structured summary of the meetings 
held and the progress made by participants. This practice helps monitor the impact of mentoring, identify 
areas for improvement, and ensure effective support for the realization of business ideas. 
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5. Expanding the Impact of the 
DIGILANCE Project 
 

Social entrepreneurship is emerging as a driving force in the European 
landscape, combining entrepreneurial innovation and social commitment to 
address the challenges of our time. The DIGILANCE project fits into this 
context with the ambitious goal of spreading the culture and skills of social 
entrepreneurship in Europe, creating an innovative and accessible 
educational ecosystem. The macro phase of the project represents the 
culmination of this effort, expanding the impact beyond initial boundaries 
through two complementary dimensions: a transnational and experiential 
one, and a widely accessible digital one. This dual approach reflects the 
complexity and richness of social entrepreneurship, deeply rooted in diverse 
European cultural and institutional contexts (Dacin et al., 2011). The 
transnational mobility experiences (C2-C3-C4) embody the principle of 
learning through direct experience, offering participants the opportunity to 
experience the diversity of social entrepreneurship in Europe. In parallel, 
the e-learning platform and the DigiLance4SE course represent the digital 
dimension of the project, embracing the concept of lifelong learning 
(European Commission Memorandum, 2000) and offering flexible and 
accessible resources. This integration between direct experience and digital 
learning aims to bridge the gaps in specific skills (e.g., managerial) often 
found in social enterprises (Gümüsay and Bohné, 2018), contributing in our 
way to the development of a more robust and innovative European social 
entrepreneurship ecosystem. 
The DIGILANCE project goes beyond training individual entrepreneurs, 
aspiring to catalyze a broader process of community renewal. Social 
entrepreneurship, in fact, proves to be a powerful tool for community 
reactivation, embodying a bottom-up approach where community 
members mobilize to address their challenges using local resources. As 
Peredo and Chrisman (2006) highlight, community-based social enterprises 
often emerge in response to adverse, fragile, and disadvantaged conditions, 
creating social and economic value in marginal communities to improve the 
quality of democracy. Social enterprise thus becomes a laboratory of 
practical democracy, where principles of participation, equity, and shared 
responsibility are applied daily in economic and social decisions (Defourny 
and Nyssens, 2010). This process of community activation addresses 
immediate problems and builds a sense of collective empowerment and 
resilience. Social enterprises play a crucial role in community renewal, 
offering job opportunities, developing social capital, and improving local 
capacity to respond to changes (Haugh, 2007). Community social 
entrepreneurship can be seen as a process of collective leadership, where 
communities develop the ability to identify and pursue innovative solutions 
(Selsky and Smith, 1994). In this final chapter, we will explore how the 
DIGILANCE project initiatives attempt to broaden their horizon of inclusive 

" Community social 
entrepreneurship can be seen as a 

process of collective leadership, 
where communities develop the 

ability to identify and pursue 
innovative solution " 
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and sustainable participation. We will analyze the impact of transnational experiences, evaluate the 
effectiveness of the e-learning platform, and reflect on future prospects for the sector. Our ultimate goal is 
to provide the tools and knowledge necessary to support the development of social entrepreneurship in 
Europe, contributing to the growth of managerial skills and the long-term sustainability of social enterprises 
(Doherty, Haugh and Lyon, 2014). 
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5.1 Transnational Networking: C2-C3-
C4 Experiences 
 

The C2-C3-C4 transnational mobility experiences mark an important step 
in the evolution of the DIGILANCE project. Organized in Italy, Ireland, and 
Greece, these five-day training initiatives allowed the project to have a 
greater impact by creating a vibrant international learning experience for 
selected participants. While previous phases of the project focused on 
building a strong theoretical foundation and implementing local pilot 
programs, the C2-C3-C4 mobilities opened up new horizons for learners. 
They offered participants the unique opportunity to immerse themselves 
in different European social entrepreneurship ecosystems, directly 
observing and interacting with social enterprises operating in diverse 
cultural and economic settings. This phase of the project consolidated 
previous learning and deepened participants' understanding of social 
entrepreneurship in Europe. It allowed them to compare approaches, 
challenges, and solutions in various countries, enriching their perspective 
and inspiring new ideas for their own initiatives. The C2-C3-C4 mobilities 
represent a qualitative leap in the DIGILANCE educational approach, 
shifting from a mainly local education to a practical and transnational 
experience. This section explores in detail how these experiences 
expanded the project's scope, creating international connections and 
inspiring innovative approaches to social entrepreneurship. 

 

OBJECTIVES OF THE MOBILITY EXPERIENCES 

► Apply the knowledge gained during the pilot training in the 
participants' home countries 

► Share best practices and discuss practical challenges in social 
entrepreneurship 

► Build a network of young social entrepreneurs across Europe 
► Explore different social enterprise realities through field visits 
► Develop intercultural and international networking skills 
The objectives of the C2-C3-C4 mobility experiences were designed to 
maximize the educational and relational impact of the DIGILANCE project. 
These initiatives aimed to offer participants a real-world context to test the 
theoretical knowledge acquired during the pilot training in their home 
countries. By interacting with colleagues from different European 
backgrounds, participants broadened their perspectives, discovering 
innovative approaches and creative solutions to common problems. 
Building a network of young aspiring social entrepreneurs across Europe 
was another key goal, helping to break down national barriers and create 
a strong connection between social innovators throughout the continent. 
Field visits to different social enterprises provided participants with a direct 
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and concrete view of how social entrepreneurship operates in various cultural and economic contexts. This 
hands-on exposure stimulated new ideas and helped them better understand the operational nuances of 
different types of social enterprises. Lastly, the development of intercultural skills and international 
networking was a cross-cutting outcome of these experiences. By working and interacting in a multicultural 
environment, participants enhanced their intercultural communication skills and learned the art of 
networking in an international context—essential skills for success in global social entrepreneurship. 

 

SELECTION PROCESS 

Each mobility week involved selecting 2-3 participants from each of the six countries, creating a network of 
at least 36 people. The selection process was based on the quality of the business plans developed after the 
pilot training. The criteria included: 

► Evaluation of the business plan by mentors 
► Good command of the English language 
► Commitment to actively participate in the mobility activities 
► Special attention to the inclusion of adults with disabilities or special needs 
The selection process for the C2-C3-C4 mobilities followed a balanced approach, combining merit-based 
criteria with broader considerations about the potential impact of the experience on individuals. The 
evaluation focused on the quality of the business plans developed during the pilot training, carefully reviewed 
by project mentors. In addition to technical skills, proficiency in English was considered crucial for effective 
interaction in an international setting, along with the candidates' demonstrated commitment to actively 
participating in the mobility activities. However, the selection process went beyond conventional criteria. 
Recognizing the transformative value of these experiences, particular attention was paid to including adults 
with vulnerabilities or special needs. This approach reflects the DIGILANCE project's commitment to 
inclusivity and equal opportunities. Importantly, the selection committee aimed to balance the evaluation of 
individual performance with broader considerations about the potential impact of the experience on 
participants' lives. This involved carefully assessing not only demonstrated abilities but also the potential for 
growth and the motivational effect that participation could have, especially for candidates from more 
vulnerable backgrounds or with fewer opportunities. 

 

ACTIVITIES DURING THE MOBILITY WEEKS 

The activities organized during the mobility weeks in Italy, Ireland, and Greece were managed by the hosting 
partners. Each partner had the freedom to create a program that best represented their interpretation of 
social entrepreneurship and its cultural context. Although the programs were diverse, they all included the 
following common activities, adapted to the specificities of the local territory and the skills of the hosting 
partner: 

► Welcome sessions and ice-breaking activities 
► Workshops on specific social entrepreneurship topics (e.g., marketing, sales) 
► Visits to local social enterprises 
► Presentations and pitching of business plans 
► Networking and cultural exchange activities 
► Cultural tours to understand the local context 
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IMPACT OF THE EXPERIENCES ON PARTICIPANTS 

The impact of the mobility experiences on participants and the project as a whole was significant, as 
evidenced by the analysis of feedback collected through evaluation questionnaires. Participants expressed 
high levels of overall satisfaction across different evaluated categories. This enthusiasm translated into 
tangible improvements in participants' skills, particularly in areas such as communication and presentation, 
which are crucial for success in social entrepreneurship. A particularly noteworthy outcome was the 
increased understanding of the different realities of social entrepreneurship in Europe. Participants were 
able to observe and experience firsthand how each country's socio-economic and cultural context influences 
its approach to social entrepreneurship, enriching their perspective and expanding their range of possibilities 
for action. 

The creation of an international support network among participants emerged as one of the most lasting 
outcomes of these experiences. These transnational connections provided immediate support during the 
mobilities and can become a valuable resource for future collaborations and idea exchanges in the field of 
social entrepreneurship. Additionally, there was a significant increase in participants' motivation and 
confidence in their entrepreneurial abilities. Exposure to different realities and interaction with peers from 
other countries encouraged critical reflection on their own ideas and approaches, inspiring many to think 
more ambitiously and innovatively. The challenges encountered during the mobilities, such as language 
barriers and the intensity of the programs, proved to be valuable learning and adaptation opportunities. 
These difficulties pushed participants out of their comfort zones, significantly contributing to their personal 
and professional development. 

Overall, these mobility experiences greatly strengthened the European dimension of the DIGILANCE project. 
They created a vibrant ecosystem of learning and exchange in the field of social entrepreneurship, with 
positive effects that extend far beyond the individual participants. The result is a more connected, aware, 
and prepared transnational community of social entrepreneurs, ready to face global challenges with 
innovative and socially responsible solutions  
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5.2 E-learning Platform and 
DigiLance4SE Course: Democratizing 
Access to Education 
 

Digital innovation has become an essential part of promoting social 
entrepreneurship, especially within the DIGILANCE project, where the 
DigiLance4SE e-learning platform plays a central role. This innovative tool 
provides democratized access to educational resources, offering high-
quality learning opportunities regardless of geographical location, socio-
economic conditions, or educational background. The project aligns with 
broader European policies promoting lifelong learning and digital inclusion 
(European Commission Memorandum, 2000), offering a concrete response 
to the challenges posed by the digital evolution of society. 

 

DEVELOPMENT METHODOLOGY AND PLATFORM OBJECTIVES 

The DigiLance4SE e-learning platform was designed and developed 
through a participatory and inclusive process that actively involved all 
project partners. This approach ensured methodological consistency and 
educational effectiveness. It allowed the project to meet the training needs 
identified during the early phases and to adapt content to the diverse 
requirements of the participants, with a focus on inclusivity and 
accessibility. The result is an open platform structured into thematic 
modules, addressing key aspects of social entrepreneurship, such as 
inclusive leadership, financial management, and network development. 

 

EDUCATIONAL CONTENT AND FORMATS 

The platform consists of 11 training modules, each of which explores 
crucial topics related to social entrepreneurship. Each module is further 
divided into short sub-lessons, allowing participants to gradually absorb 
information and focus on specific concepts in depth, without 
overwhelming their learning experience. This breakdown into sub-lessons 
facilitates modular learning and helps maintain the learners' engagement. 
Among the modules, lessons are dedicated to strategic planning, access to 
funding sources, human resource management, and social impact 
evaluation. The modular structure and sub-lessons enable a flexible and 
scalable learning path that participants can follow at their own pace. Each 
module uses a variety of educational formats, including: 

► Video tutorials: short videos explaining key concepts and presenting 
case studies. 
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► Practical exercises: interactive activities that allow participants to immediately apply the knowledge 
gained. 

► Reading materials: articles and documents for further study, providing a theoretical context for the 
topics covered. 

► Interaction forums: virtual spaces encouraging discussion and the sharing of experiences among 
participants. 

► Quizzes: to help with self-assessment of content comprehension. 
The integration of these diverse educational formats aims to support active learning, stimulate critical 
thinking, and provide concrete tools that participants can use in their entrepreneurial journeys. 

 

STRUCTURE AND CONTENT OF THE TRAINER COURSE 

In addition to the modules for participants, the platform includes a specific section for trainers, designed to 
equip them with the pedagogical tools needed to support learners. Before accessing the main modules, 
trainers can consult a detailed guide covering essential topics such as: 

1. Facilitating collaborative learning to promote group work and idea sharing. 
2. Supporting learning processes, with a focus on guidance and individualized support. 
3. Monitoring and evaluating learning effectiveness to ensure learning objectives are met. 

 
The trainer course is designed to strengthen the skills of trainers, helping them apply active and inclusive 
methodologies, which are fundamental to ensuring the success of participants. This course provides a solid 
foundation for training not only social entrepreneurs but also facilitators capable of replicating the model in 
other contexts. 

 

FLEXIBILITY AND INCLUSIVITY OF THE LEARNING MODEL 

One of the central aspects of the DigiLance4SE e-learning platform is its flexibility. The digital nature of the 
course allows participants to access content at any time, from any location, and to progress at their own 
pace. This is particularly useful for individuals with work, family, or geographical constraints. The platform 
thus serves as a key resource for breaking down barriers that traditionally limit access to education, making 
social entrepreneurship more accessible and inclusive. The platform's structure also promotes the 
personalization of the learning path, adapting to different levels of competence and the specific needs of 
participants. This approach effectively meets the needs of those with less experience in social 
entrepreneurship, as well as those who already have a basic background and wish to deepen specific aspects.  

 

EVALUATION AND IMPACT OF THE PLATFORM  

The objective of DIGILANCE project team was to create an effective e-learning platform incorporating several 
key elements to ensure a high-quality learning experience. These elements can be categorized into design, 
functionality, and support features: 

1. User-Centric Design 

Intuitive Interface: the platform should be easy to navigate, with a user-friendly layout that minimizes 
confusion. 
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Accessibility: the design should adhere to accessibility standards, ensuring usability for individuals with 
disabilities (e.g., screen reader compatibility, adjustable font sizes). 

2. Content Delivery and Management 

Multimedia Support: support for various formats such as video, audio, text, and interactive content to cater 
to different learning styles. 

Content Repository: a centralized location for storing and accessing learning materials. 

Course Structuring Tools: tools for organizing content into modules, chapters, or sections. 

3. Interactivity and Engagement 

Quizzes and Assessments: integrated tools for creating quizzes, assignments, and exams. 

4. Technical Features 

Responsive Design: compatibility across devices (desktop, tablet, mobile). 

Offline Access: ability to download content for learning without an internet connection. 

5. Security and Privacy 

Data Protection: adherence to data protection regulations such as GDPR. 

To evaluate the DIGILANCE e-learning platform we created an on-line questionnaire, which valuation areas 
included: Accessibility, Responsiveness, Content Relevance, Engagement, Navigation, User Experience. 

After the testing period (3 months) the e-learning course received positive feedback overall, with high ratings 
for content relevance, learning outcomes, and accessibility (see the graph below).  

 

The e-learning platform has been continuously evaluated through structured feedback, satisfaction surveys, 
and an analysis of learning outcomes. The data collected shows that participants particularly appreciated the 
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quality of the content, the clarity of the explanations, and the ability to immediately apply the knowledge 
gained. In terms of impact, significant improvements in entrepreneurial skills were noted, along with 
increased confidence in the ability to start and manage social enterprises. 

The evaluation process also identified areas for improvement, such as the need to integrate more local and 
international case studies, providing participants with a more comprehensive view of the challenges and 
opportunities in the field of social entrepreneurship. 
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5.3 Impact, Sustainability, and Future 
Prospects of the Project 
The DIGILANCE project has been an innovative and ambitious initiative in 
the field of social entrepreneurship training in Europe. Reflecting on the 
methodological approach used, several key points emerge that highlight 
the added value and long-term impact potential of this project. 

 

REFLECTION ON THE METHODOLOGY USED 

The methodology adopted by the DIGILANCE project was characterized by 
a multidimensional and integrated approach, combining various training 
strategies to maximize learning effectiveness and the spread of social 
entrepreneurship. First, the adoption of an action-research approach 
allowed the development of a training program rooted in the real needs of 
the sector. An in-depth analysis of best practices and legislative contexts in 
partner countries (Chapter 2) provided a foundation of knowledge on which 
to build the training modules. This ensured that the course content was not 
only theoretically sound but also practically relevant for participants. The 
focus on identifying target groups and analyzing their specific training 
needs (Chapter 3) allowed for a customized and more inclusive training 
offer. This learner-centered approach reflects best practices in adult 
education and transformative learning. The training program’s structure, 
with modules (Chapter 4) progressing from a micro to macro level, 
facilitated gradual and comprehensive learning. The integration of 
theoretical elements with practical and experiential activities promoted 
active and meaningful learning. The implementation of transnational 
mobility experiences (C2-C3-C4) added an intercultural dimension to the 
project, allowing participants to directly engage with different social 
entrepreneurship realities across Europe. This aspect greatly enriched 
participants' perspectives, promoting exchange and creating international 
networks. Finally, the development of the DigiLance4SE e-learning platform 
represented a significant step towards democratizing access to social 
entrepreneurship training. This tool expanded the project's reach and laid 
the groundwork for the initiative's long-term sustainability. 

 

RESULTS ACHIEVED AND REFLECTIONS 

The DIGILANCE project achieved multiple significant results, demonstrating 
the effectiveness of a multidimensional and collaborative approach to 
social entrepreneurship. One of the key successes was the creation of a 
shared body of knowledge on social entrepreneurship in Europe, laying the 
foundation for a deeper and more unified understanding of the sector at 
the continental level. Additionally, training a group of expert trainers 
helped disseminate this knowledge effectively and sustainably. These 
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trainers, equipped with both pedagogical and sectoral skills, are a valuable resource for the continued 
promotion and development of social entrepreneurship beyond the formal project timeline. The 
development and validation of training modules, along with the creation of an accessible e-learning platform, 
provided concrete and lasting tools for education in social entrepreneurship. These tangible outcomes not 
only facilitate immediate learning but also lay the foundation for future training initiatives, ensuring the long-
term sustainability of the project’s impact. A particularly innovative and relevant aspect of DIGILANCE was 
its ability to create transnational connections between aspiring social entrepreneurs, trainers, and sector 
organizations. These collaborative networks hold significant potential to inspire future initiatives and 
projects, amplifying the project's impact well beyond its formal duration. The transnational dimension 
enriched participants' experiences, offering a broader and more diverse view of social entrepreneurship in 
various European contexts. The methodology proved effective not only in promoting the acquisition of 
specific knowledge and skills but also in fostering a deep mindset shift in participants. The emphasis on critical 
reflection, experiential learning, and intercultural exchange encouraged the development of a broader and 
more innovative vision of social entrepreneurship. This approach went beyond simple knowledge acquisition, 
encouraging participants to critically rethink the role and potential of social entrepreneurship within the 
European context. 

A key point from the project was the deep understanding of the specific training needs within the social 
enterprise sector. By involving mentors, learners, and researchers from diverse backgrounds, DIGILANCE 
highlighted the importance of balancing ethical, social, and entrepreneurial skills. This experience 
demonstrated that while a strong ethical and social commitment is essential, it must be combined with 
specific entrepreneurial skills to create sustainable and impactful ventures. The project clearly showed that 
this balanced mix of skills can only be achieved through the collaboration and knowledge-sharing of people 
with diverse profiles. DIGILANCE’s interdisciplinary and collaborative approach successfully integrated 
various perspectives, creating a rich and stimulating learning environment that not only enriched the training 
content but also modeled an approach to social entrepreneurship that values diversity and cooperation. 

 

SUMMARY OF THE PROJECT'S ADDED VALUE AND CONTRIBUTIONS 

► European integration: the project promoted a shared understanding of social entrepreneurship across 
Europe, respecting and valuing national specificities.  

► Educational innovation: the blended approach, combining in-person training, international mobility, and 
e-learning, represents an innovative model in the field of social entrepreneurship education. 

► Inclusivity: the focus on including vulnerable and disadvantaged groups expanded opportunities for 
participation in the social economy. 

► Digitalization: the development of the e-learning platform accelerated the digitalization of social 
entrepreneurship training, responding to the growing need for flexibility and accessibility. 

► Network creation: the project facilitated the creation of a European network of social entrepreneurs, 
trainers, and organizations, laying the groundwork for future collaborations and initiatives. 

 

CONTRIBUTION TO LONG-TERM SUSTAINABILITY 

► Scalability of training tools: the training modules and e-learning platform are designed to be easily 
adaptable and replicable in different contexts, with the potential to reach new target groups over time. 

► Creation of a community of practice: the network of relationships built between participants, trainers, 
and partner organizations forms a community of practice that will continue to exchange knowledge and 
support beyond the project’s conclusion. 
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► Development of trainers' skills: specific training for trainers ensures the presence of qualified 
professionals capable of spreading the knowledge and methodologies developed by the project. 

► Accessible digital resources: the e-learning platform remains a usable and updatable resource, ensuring 
the continuity of training offerings. 

 

POTENTIAL IMPACT ON SPREADING THE CULTURE OF SOCIAL ENTREPRENEURSHIP IN EUROPE 

► Raising awareness: through its various activities, the project raised awareness of social entrepreneurship 
as an effective tool for addressing social and environmental challenges. 

► Skill development: the training helped close the skills gap in the sector, preparing a new generation of 
social entrepreneurs. 

► Promotion of social innovation: the exchange between different national contexts stimulated innovation 
and the transfer of best practices. 

► Strengthening transnational networks: the connections created foster collaboration and knowledge 
exchange at the European level. 

 

FUTURE PROSPECTS AND POTENTIAL DEVELOPMENTS 

► Integration of new technologies: incorporating emerging technologies such as augmented reality and 
artificial intelligence could further enhance the effectiveness of training. 

► Thematic expansion: the training model could be extended to cover new emerging sectors in social 
entrepreneurship, such as the circular economy or digital social innovation. 

► Longitudinal research: it would be useful to conduct long-term studies to assess the impact of the 
training on participants' professional development and the success of their social enterprises. 

► Collaboration with policymakers: the project could evolve to include dialogue with policymakers, 
contributing to the creation of supportive policies for social entrepreneurship. 

► Internationalization: expanding the model beyond European borders could foster a global exchange of 
knowledge and practices in social entrepreneurship. 
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